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WEST ISLAND SCHOOL VISION, MISSION, VALUES AND AIMS
Vision
For every learner to be the best they can be

Mission Statement
Exceptional learning opportunities that emphasise
achievement, personal fulfilment, service to others, learning
skills and responsible global citizenship
Values Statement
West Island School expects students, alumni, parents and staff to share and be guided by our core values:
Commitment: being responsible for ourselves and others through service and action
Community: uniting people for peace, friendship and our common humanity
Compassion: acting with empathy and kindness towards ourselves and others
Consideration: accepting and understanding others to avoid prejudice and intolerance
Courage: reaching beyond our comfort zone
Aims
At West Island School, our learners are inspired and motivated to develop global citizenship as a mindset and
responsibility to:
Experience a broad and flexible curriculum that can be personalised to individual interests, talents and
abilities
Collaborate in authentic inquiry that is personally meaningful through local and global contexts
Master learning through a sustained process that asks us to produce, review, evaluate and refine
Embrace challenge and support for all aspects of learning: physical, social, emotional and cognitive
Appreciate the different perspectives in our community creating strength from diversity
Engage in open and effective interactions beyond the classroom experiencing multiple languages,
countries and cultures
Grow determination and resilience by reflecting on individual challenges and character strengths
Take action for collective well-being, sustainable development and shared guardianship of the planet
Take ownership of their own learning
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Welcome to the West Island School Annual Report.
During 2016-17 we reviewed our guiding statements with teacher, parent, student and School
Council representatives. This annual report is a way of demonstrating the journey we have
taken throughout 2017-18 to live up to them!
As a school founded by ESF, we saw strength in aligning with their overall mission: For
every learner to be the best they can be. This is about knowing your personal best, setting
a goal just beyond your comfort level and having determination to work towards it. The
sporting model of our journey being a series of personal bests is something that should speak
to all of us at West Island.
Our mission is worthy of dissection. To provide exceptional learning opportunities begins with lessons that are planned to
meet individual needs of students, that offer challenge and support – giving room to imagination and meaning. Throughout
2017-18 teachers have reflected on the introduction of MYP and thought critically about the balance of conceptual and factual
learning in teaching programmes. I have been impressed by the way in which teachers have engaged with the philosophy of the
programme and it has been genuinely exciting to have another lens to analyse how young minds acquire knowledge. It has not
been easy and readjusting both the written curriculum and the style of delivery is taking time, patience, practice and reflection.
This teaching team has continued to learn themselves.
As technology accelerates the availability of factual knowledge, it becomes increasingly important for young people to know how
to make their learning relevant to them. Building your sense of the world by being able to direct your own learning through
different layers of inquiry is personally fulfilling. Inquiry is a misunderstood word and constructing meaningful learning which
genuinely provokes interest and leads to curiosity is easier said than done. Throughout the taught programmes, faculty have
worked to create a richer range of learning materials and to further develop their own teaching approaches with this in mind.
Alongside this, we know that the future will demand skills which West Island students have always been recognized for.
Approaches to learning are an ongoing area of work for us to more consciously and explicitly teach: thinking, communication,
social, self-management and research skills. We have heard the messages from the World Economic Forum, how artificial
intelligence will lead us into the fourth revolution and the central importance of collaboration, communication and empathy in the
future job market – these are the things which make us human. In these pages you should gain a sense of opportunities we are
continually expanding to nurture these finest of human qualities.

We have launched big into reflection as a key tool to assist metacognition. Learning
about learning (or thinking about thinking) from your own experience helps you to
think bigger and more meaningfully about what you are doing. It takes time, patience
and like all things worthwhile, practice.
Within our mission statement are the words ‘service to others’. This is not
something the WIS community has ever been short of, however, we have begun to
talk more meaningfully with young people about the important of authentic service as
well as the value of service for our own well-being.

FOR EVERY LEARNER TO BE THE BEST THEY CAN BE

5

Nurturing a strong mind and body is as important as your best
academic record. We are conscious that our community strives for the
highest standards and we are strengthening the explicit teaching of
wellbeing so that young people are more equipped with the selfmanagement strategies when difficult things turn up in our lives.

Underneath it all, our values. Created
and articulated at West Island School
many years ago, these continue to be the
bedrock of who we are and what we
believe.
And finally, responsible global citizenship. Being an international school gives us a great privilege working with such a
varied range of nationalities. It also places us in unique position to make connections more easily and be part of the change
necessary to create a sustainable planet. As well as revisiting the many local and global contexts which frame our teaching,
faculty have begun to make explicit links to the UN Sustainable Development Goals so that our learners are ready to lead on
some of the global challenges which will frame their adult lives.
Underneath it all, our values. Created and articulated at West Island School many years ago, these continue to be the bedrock
of who we are and what we believe. Values are the things you have left when the knowledge or facts don't help you decide
what to do. I must thank the Head Students of 2017 who took the essence of those values and made them even clearer for
the community. 5Cs endure in our revised guiding statements.
The following pages have been written to provide as many connections as practical to demonstrate how we are building our
community aligned to our guiding statements: vision, mission, values and aims. It doesn’t tell the whole story, but it gives the
highlights.
We are not perfect, but we know where we are going with firm foundations and a willing team of teachers, parents,
student and partners.
It goes without saying that our community relies on the work of the School Council who act as our critical friend, our PTA who
give generously to help us achieve our goals and make life easier for parents through the provision of uniform, buses and
social gathering. Thank you.
If you have any questions or queries about the following pages, you are always welcome to contact us.

Sammons
Principal
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SCHOOL COUNCIL REPORT
It is my pleasure to update the WIS community at the end of my first year as School Council Chair. Having previously sat on the School
Council as a Community Representative, I have watched the achievements of our students and staff for the past four years. On every
visit to the school, I feel great pride to be part of such a successful community.
In my report this year I want to briefly describe the role of the School Council.
The West Island School Council is the governing body of West Island School and comprises community members, parents, staff,
the Head Students, CEO of ESF (or her representative) and the Principal.
The key roles of the council are to provide a strategic overview, act as a critical friend and ensure accountability while working
with the strategic framework set by the ESF’s Board of Governors. The School Councils remit includes:
1. Selecting a Principal with the CEO. For the appointment of Chris Sammons in August 2016, three members of the School Council

were on the selection panel including parent members and the Chair.
2. Establishing strategic direction, with the Principal and within the framework set by the ESF Board. Effective governance by the

School Council helps us achieve our vision, mission and goals. These are set out in our guiding statements and also include a set of
values which run deep throughout the school, unchanging over many years. As the School Council, we are responsible for creating
the guiding statements which underpin all actions and decisions taken by school leaders at all levels. These guiding statements are
cross referenced against those of ESF as a whole as well as the UN Rights of the Child. We are also responsible to make these
guiding statements visible and clear in our communication and actions to ensure everybody knows what we are about. Finally, in our
role as Councillors, we are tasked to ensure decision, policy and overall strategy is informed and speaks to these guiding statements.
Our last consultation was in 2017 and as a result, the previous guiding statements were changed in emphasis and clarity, not substance or
content. The next review will be 2022.
3. Approving the curriculum. The broader decisions of curriculum strategy are taken at the ESF Board level. Within this, the

Principal is expected to manage the day to day operations of provision, staffing and resourcing. School Council approves the
specific implementation requirements based on the Principal’s recommendations such as additional staffing and training budgets.
During the 2016-17 school year, School Council approved the implementation of the MYP and IBCP and in 2017-18 I was able to
meet with IB staff who visited the school to follow up on our progress with implementing the IBCP. Few schools in Hong Kong offer
this program. It is a fantastic result for our students to now have the choice of this alternative education pathway.

EXCEPTIONAL LEARNING OPPORTUNITIES THAT EMPHASISE ACHIEVEMENT
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4. Efficient use of resources and budget approval. School Council approves and monitors the curriculum plans, staffing structures, all
payments in excess of HK$100,000, one-year budgets and three-year forecasts, leasing strategy and fundraising activity and ancillary
services like catering and cleaning.

While 94% of our funding comes from ESF based on a standardized formula linking student headcount and tuition, we are
fortunate to also generate important incremental income from other sources such as the leasing of our facilities and donations. In
2017-18, facility leasing generated income of HK$7.5 million (HK$5.5 million in 2016-17). Due in part to these incremental revenue
sources, the overall financial position of the school in 2017-18 showed a surplus of HK$4.7 million compared to HK$5.3 million in
2016-17. In light of these good financial outcomes, WIS can opportunistically invest for the benefit of students. A good example of this
was the decision towards the end of the 2017/18 year to add a second full time counsellor to join Lucy Graham. It is enviable to
have a strong financial position that allows this type of important incremental investment.
5. Reporting to the community.

School Council communicates its work in the Annual Report to parents and the summary of the Stakeholder Survey results.
6. Confirmation of staffing.
School Council monitors annual staffing decisions like head count, re-hiring, termination and adjustment to responsibilities.
Incremental staffing changes such as school counsellors or facilities manager roles are also considered.
7. Appraisal of Principal.

The ESF CEO or her appointed representative undertakes the appraisal and the report is provided to School Council. The next review
will occur at the end of the current school year.
8. Influencing the strategic direction of the Foundation. The ESF CEO (or her delegate) attend School Council meetings and the School

Council Chair attends the Committee of School Council Chairmen which meets 4 times each academic year.
I was able to participate in the interview process for two Vice Principal posts during the year. Both positions were filled by existing
employees of the ESF community. Congratulations to Mike Williams and Helena Murchie. This is just one of many examples I
regularly come across regarding the ability of WIS to draw upon and benefit from the resources of the broader ESF community.
During the year, ESF also hosted two training sessions for School Councillors. Given we started the year with many new members to
the WIS School Council, these gatherings were a great opportunity to learn more about the roles of School Council and our interaction
with ESF.
Finally, in November I had the chance to spend a day with teachers and students as part of our accreditation renewal
process for the Council of International Schools (CIS) and Western Association of Schools and Colleges (WASC). This is an ongoing
process. CISWASC accreditation is a school improvement process and therefore, is a process that serves as the foundation for quality
education. An accredited school is a statement to the broader community and the stakeholders that it is a trustworthy institution for
student learning and committed to ongoing improvement. In many areas, the pursuit of accreditation by CISWASC reinforces the
governing role School Council also aims to achieve.
Looking forward to 2018/19, the WIS School Council has set dates to meet five times. Its two sub-committees – Finance and Human
Resources – will meet in addition to this. The School Council’s role is not to run the school or to manage the education of its students,
but to offer support and guidance as required.
I look forward to the upcoming year and to build further on our strengths.
Mr Tim Storey
Chairperson
School Council

2017-2018 SCHOOL COUNCIL MEMBERS

8

OUR VISION

For every learner to be the best that they can be:
student academic achievements

FOR EVERY LEARNER TO BE THE BEST THAT THEY CAN BE:
STUDENT ACADEMIC ACHIEVEMENTS

9

PRE 16 EXAMINATION RESULTS 2018
This year, West Island School’s Year 11 cohort maintained its A*-C overall pass rate with 93% of all (I)GCSE grades awarded at C or above.
The percentage of A* grades awarded to our students was significantly higher than in the previous two years at 28%. As always, beneath
the statistics lie some notable individual achievements by our students reflecting the learning partnership between students, teachers and
parents.

Table 1: Overview of (I)GCSE Results (2016-2018)

IB DIPLOMA AND BTEC RESULTS 2018
WIS students have attained excellent examination results, with 98% pass rate for those taking the full IB Diploma. Our results are
exceptional compared to world averages. The overall average points score achieved is 36, compared to the world average of 30*. The
mean grade per subject (5.6) is significantly higher than the world average (4.7*). 23% of our students achieved 40+ points (8% worldwide*)
with 63% achieving 35+ points (27% worldwide*)

In the IB Diploma Core, the average bonus points awarded per student was 1.9, against a world average of 1.3*. Our aim is for each
student to experience a broad and flexible curriculum that can be personalised to individual interests, talents and abilities. We offer
specialist level 3 BTEC qualifications that cover Engineering, Art & Design, Business Studies, Performing Arts, Sports and Exercise
Sciences. 25 students completed BTEC Level 3 National Diplomas this summer, and 27 students completed a BTEC Level 3 Subsidiary
Diploma; all passed admirably. 58% of all students achieved the highest grades of Distinction or above, and over 80% achieved Merit or
above. We encourage students to also take an AS Extended Project qualification which were awarded in Year 12, and many also take
additional IB Diploma Courses.

Table 2: Overview of IB Diploma Results (2016-2018)

** IBO Worldwide data for May
2018 is not available at the
time of writing so May 2017
data has been provided. The
worldwide data has stayed
consistent over the last few
years

FOR EVERY LEARNER TO BE THE BEST THAT THEY CAN BE:
STUDENT ACADEMIC ACHIEVEMENTS
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Table 3: Overview of BTEC Results (2016-2018)

CELEBRATING STUDENT SUCCESS
Navya Kapoor enjoyed a stellar career at WIS achieving fantastic results not only in her IGCSEs but also in the
IBDP. She turned down offers with scholarship from multiple Canadian universities because she wanted to
further her education and build her future career in Hong Kong, her home city. She declined a full
scholarship for the entire duration of her BSc Science programme at HKUST to accept a place on the
Bachelor of Dentistry programme at HKU, currently the top dental school in the world. Navya's success, as
WIS's first non-Chinese student to enter HKU's Faculty of Dentistry, sets a historic milestone for our school and
she is a fitting role model for younger students aspiring to train as health professionals in Hong Kong.

NAVYA
KAPOOR

Max Morley received a D* for both his BTEC subjects (Sports & Exercise Sciences and Business) and additionally,
much appreciation from his teachers. He chose the Extended Project Qualification in addition to his BTEC courses
and enjoyed this combination thoroughly. Max found BTEC was a great pathway for him after GCSEs and was able
to add new skills which he believes will help him in real life situations.

MAX
MORLEY

Harshul Singh has done exceptionally well at his iGCSEs this year. He feels that the school adopted
various methods of preparing him for the exams: mock exams to simulate exam conditions, the
revision method assemblies coupled with revision sessions during exam leave. Harshul was very pleased
with final outcome and surpassed his expectations as well as his predicted grades.

HARSHUL
SINGH
Thomas Shirley was a member of our Learning Center; as such he had a bespoke curriculum designed to
meet his individual needs, interests and future career progression. Thomas graduated WIS with a BTEC Level
3 Sport (Pass), Business Level 3 (Pass) in addition to BTEC Level 2 Work skills and Jamie Oliver Home Cooking.
Thomas worked exceptionally hard to complete GCSE English Language in Year 13 in which he achieved a
commendable grade. Thomas has been a very active member of the WIS and Hong Kong extended
community. He has been involved in the WIS Football teams, Keep Fit Club and had a coaching role with Hong
Kong Football Club which later offered him a work experience placement. Thomas was not only included by his
year group, but he was also valued and supported.
Thomas' peers understood his love of sport and supported him to win his final Sports Day race. They
attended his birthday party and Thomas was invited to many social events including an end of year
graduation junk and football testimonial. Thomas thoroughly enjoyed his time at West Island School and
throughout his journey he embodied and elicited the WIS 5Cs. Thomas is embarking upon further study at
Macclesfield College where he will be studying BTEC Sport and Exercise Science

TOM
SHIRLEY
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At West Island School and across the Foundation we have an extensive range of training and development opportunities catering
for the needs of our staff body (both teachers and support staff) on an individual, department, faculty and whole school level.
Over the past four years we have focused on partnerships and collaboration (joint continual professional development); drawing on
expertise and experience from within our school, across the Foundation, nationally and internationally. The concept of Professional
Learning Groups (PLGs) best defines our approach; where staff meet regularly to share learning, reflections and expertise, and work
collaboratively to improve teaching.

The concept of Professional Learning Groups (PLGs) best
defines our approach; where staff meet regularly to share
learning, reflections and expertise, and work collaboratively
to improve teaching.
Professional Learning Days Content
2016-17

2017-2018

Teachers
● Differentiation (15 September 2016)

Teachers

● The Middle Years Programme (17 October 2016 – ESF and 29
May 2017)
● Concept based Learning (26 January 2017)

● Inquiry Based Learning: Questioning (29 September 2017)
● Well Being (ESF - 20 October2017)
● FARM and MYP - 8 January 2018)
● PYP to MYP - Joint Day with Kennedy School (12 January 2018)
● Guiding Statements, Global Citizenship and MYP (30 April 2018)

Support Staff

Support Staff

● Team Building and Coaching (15 September 2016)

● Team Building, ICT, Managers’ Training and Health and Safety

● Various Role Related CPD (17 October 2016)
● Team Building (26 January 2017)
● Health and Well Being (29 May 2017)

(29 September 2017)
● Corporate Social Responsibility (8 January 2018)
● Back to School (30 April 2018)

The Teaching and Learning Professional Learning Group (PLG) explored how we could develop exceptional teaching and learning
with the introduction of concept-based inquiry. Based on the work by Sean Allison and Andy Tharby (Making Every Lesson Counts,
Crown House Publishing, June 2015) we have developed our micro practices related to the six pedagogical principles: challenge,
explanations, feedback, modelling, questioning and practice.

the Teaching and Learning Professional Learning Group (PLG)
explored how we could develop exceptional teaching and
learning with the introduction of concept-based inquiry. Based
on the work by Sean Allison and Andy Tharby, we have developed
our micro practices related to the six pedagogical principles:
challenge, explanations, feedback, modelling, questioning and
practice.
‘Making Every Lesson Count’ bridges the gap between research findings and classroom practice. Shaun Allison and Andy Tharby
examine the evidence behind what makes great teaching and explore how to implement this in the classroom to make a difference to
learning. All findings have been encapsulated within our online teacher toolkit (https://wisteachertoolkit.weebly.com), a site which
also centralises professional learning resources and thinking - designed by individuals at this school and across the foundation. The
school’s Teaching and Learning Policy was created as a result of PLG’s work, which can also be found on the website.

Mrs Jenny Craig
Vice Principal 2018

FOR EVERY LEARNER TO BE THE BEST THEY CAN BE: STAFF
PROFESSIONAL LEARNING GROUP: WELL-BEING
This Professional Learning Group consisted of the school Guidance
and Achievement team, along with the Head of Learning for Life and
the school counsellor.
For every learner to be the best they can be they need to be as well as they
can be. Life has challenges but if we have the resources to keep a degree of
balance then wellbeing is improved, and we can exist in a productive state of
flow. This professional learning group inquired into ‘How do we develop
exceptional wellbeing at West island?’
The group looked at definitions of wellbeing and identified four key areas
- social, emotional, physical and cognitive - as essential to wellbeing.
Using these four areas, we examined our current provision within the
curriculum and wider learning opportunities through a wellbeing audit;
sought feedback from Pre and Post 16 tutors and took into account
student views from the student voice process across the year. This
allowed us to gauge current provision and identify further aspects of
wellbeing to be deepened or introduced.
The audit evidenced an extensive range of wellbeing activities taking place
across the year groups. Particular strengths included the transition process
from primary to secondary, the importance of 121 meetings, explicit
teaching of wellbeing approaches in the Learning for Life curriculum and
G&A assemblies, the benefits of CAS and the growth of mindfulness
practices including yoga and journaling. Post 16 students found support
through the counselling and careers service and indicated the importance
of CAS in achieving a balance alongside academic demands.
The PLG group completed their inquiry by identifying further opportunities
to embed wellbeing as follows:
- Using the student voice process to steer wellbeing so it is relevant,

student friendly and provides opportunities for students to get
involved in the development of wellbeing activities.
- Further communication of wellbeing services to parents; invite parents

to participate in wellbeing activities that students engage in and offer
parent forums on wellbeing issues offering advice and guidance.
- Grow and promote the importance of the Affective Skills which are

detailed in the Approaches to Learning section of the MYP
- Students work with their tutors to identify their character strengths,

becoming more self- aware and able to identify areas for growth.
- Continue to offer directed practice such as mindfulness.
- Articulate the Well Being provision at West Island and communicate this

to all stakeholders through our website with details of the services we
provide.
Ms Clare Haworth and Mrs Susan Carey
Vice Principals 2018

This professional learning
group inquired into ‘How do
we develop exceptional
wellbeing at West island?’
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PROFESSIONAL LEARNING GROUP: INFORMATION
LITERACY
The Information Literacy Professional Learning group met over the course of the last academic year with the aim of refining and
developing the integration of effective and modern information literacy practices across the curriculum.
We started the year with inspiration from the Information Literacy practices that students were being exposed to in ESF primary
schools. We examined a range of Information Literacy cycles and discussed their effectiveness across our subject areas and age
ranges. We were driven to equip our students with a common terminology and inquiry cycle that we could implement from Year 1 to
Year 13, so we applied the merged cycles of Kath Murdoch and the University of New South Wales 2007. We were confident that the
key terms that this cycle used were effective tools for the PYP, MYP, IGCSE, IB and ID curriculums. We explored the MYP and IB
command terms and focused on consistent application of language across the school to facilitate student progress and learning. We
also worked on a vision where the Inquiry cycle was working in partnership with ATLs in the classroom. As a group we crafted a
common vision and practice for information literacy that we were able to cascade throughout the curriculum areas that we represented.

With our theory in place we
considered the position of
our students and the complex
barrage of information that
they face in the modern media
age. We were inspired by Jane
Drake, Head of Curriculum
Innovation at IB’s vision, to
enable our students to ‘make
sense of fake news,

With our theory in place we considered the position of our students and
the complex barrage of information that they face in the modern media
age. We were inspired by Jane Drake, Head of Curriculum Innovation at
IB’s vision, to enable our students to ‘make sense of fake news, the plight
of refugees, terror threats and environmental challenges.’ We looked in
detail at our practice at WIS in line with her vision to offer ‘a globallyminded education from which students will emerge confident and
capable to build a future we all want to live in.’
As well as sharing tasks from across the curriculum which exhibited the
way that we challenge and encourage our students to build upon their
information literacy skills, we also listened to student voice. Teachers
captured students articulating their information literacy strategies and
we shared and tracked the terminology that they used to express the
way that they decoded information in a complex variety of sources and
applied their knowledge to curriculum tasks.
As a school we are passionate about upskilling our staff and students
with the most current information literacy strategies. We also
understand the huge significance of arming students with respected
and wide ranging academic databases and books. We continue to
polish students’ ability to search for, locate and select the most relevant
sources to furnish their understanding of their curriculum tasks and
global issues facing their generation. We adhere to Lance King’s
pedagogical vision of building ATL skills hand in hand with subject
specific knowledge.
We are on a journey to continue to refine our delivery of research skills
to ensure student success and enable our young people to
consolidate a perceptive and considered understanding of the world
in which they live.
Ms Sara Ellison
Resources & Research Leader 2018

FOR EVERY LEARNER TO BE THE BEST THEY CAN BE: STAFF

15

PROFESSIONAL LEARNING GROUP: EFFECTIVE
FEEDBACK
During 2016-17, our PLG carried out an inquiry into effective feedback and assessment practices. This group gathered information from
research and meta-analysis from all over the world and used the findings to trial ideas within individual classrooms. Teacher, student
and parent forums ensured the process was transparent and ensured all stakeholders had an authentic opportunity to reflect on and
influence future assessment practices.
We asked ourselves what the fundamental purpose of assessment and feedback were, summarised as follows:
- To acknowledge genuine achievement for each individual student.
- To identify which skills, knowledge and understanding the students have YET to MASTER at each stage of their learning.
- To set challenging but achievable targets for each student.
- To provide guidance and resources on how to achieve the target.
- To instill confidence in learners

With our theory in place we considered the position of our students and the
complex barrage of information that they face in the modern media age. We were
inspired by Jane Drake, Head of Curriculum Innovation at IB’s vision, to enable our
students to ‘make sense of fake news,
As a result of the extensive research we devised the WIS principles of effective feedback which can be summarised in the following
points:
- Students need powerful opportunities to reflect and act on feedback
- Grades on work detracts from meaningful written or verbal feedback
- Strong relationships between student and teacher are crucial
- Correcting misconceptions more powerful than confirming understanding
- Students need access to learning objectives and assessment criteria
- Language used in feedback affects students’ self esteem
During 2017-18, we used the knowledge we had gained to introduce our Feedback, Assessment & Reflection Markbook (FARM),
replacing the previous reporting system. During the year the PLG group continued to question whether our practices in our
classrooms and student FARM reflections were adhering to our principles of effective feedback.
We continued to ask questions of ourselves and our faculties: Were our assessment practices aligned with our values and beliefs
outlined in our guiding statements? To what extent do we encourage our students to have a growth mindset? What role do parents
play in the feedback process? How consistent is the quality of feedback across the school? How are different assessment tools used
to give students feedback?
The answers to these questions continue to inform the development of our practices and the FARM system.
Mr Mike Williams
Vice Principal 2018

FOR EVERY LEARNER TO BE THE BEST THEY CAN BE: STAFF
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PROFESSIONAL LEARNING GROUP - TECHNOLOGY
Group’s Objectives


How do we further develop an eLearning Culture at WIS



To investigate and choose a pedagogical model for the use of technology in the classroom.



To investigate a range of tools that could be used by staff to enhance the use of technology as a teaching and learning tool



To investigate why technology is a gateway through which we can transform learning?

Tech skills are essential - students need the basics to then be able to
adapt these to their needs.
What was achieved by the group?


Samur Model adopted by WIS



Many pedagogical models were discussed after investigation it was felt that the Samur model is the best pedagogical model for
curriculum use of tech by West Island School students and teachers.

eCouncil Website development started
Members of the group collaborated on the development of a WIS eCouncil website with the aim of explaining SAMR to staff, provide
them with both a toolkit of software that is easy to use in class and a list of staff “techsperts”, expert teachers to whom other teachers can
turn to for advice or training when trying to improve their use of technology in class. This website can be viewed at ecouncil.wis.edu.hk
WIS Skill Sheet - Technology Essentials were developed
A list of technology skills was investigated and developed by the group that it was felt that should act as a future-proofed baseline
list of technology skills that all teachers should have regardless of discipline. It was then felt that these skills could be surveyed the
results of which could either inform future WIS CPD sessions either on a school wide or individual basis.
The 21st Learning Conference
Three members of the group attended the 21st Learning Conference and then reported back their findings and key takeaways to the
group; Essentially...
•

Across the Asia Pacific region there is becoming less of focus on just tech tools tech as tech is becoming more integrated and
‘immanent’

•

Most workshops were based on good teaching and learning practice and ‘disruption’ of education, rather than just ‘tech’.



Design Thinking routines should be integrated into all subjects



Finding problems - Problem shaping - is more important than solving problems. Students need creative confidence

•

There is a considerable growth of ‘makerspaces’ and the use of testing, trialing and prototyping in Asia Pacific schools

In conclusion what does this mean for WIS


Tech skills are essential - students need the basics to then be able to adapt these to their needs. Flexible learning is important, but



Digital literacy is about bridging the gap between reading and comprehending in digital learning



Students need new types of filters in order to consume and produce as they read, view and inquire through online content

they need the fundamental skills first

Further Hopes for this Group



After an interesting year this group would like to help develop a deeper culture of eLearning technologies within school.
From the Staff Essentials survey staff on their current technology skills and experiences. Use this data to offer a range of tailored
training to staff during WIS CPD.



Deeper understanding of SAMR across the faculty. This could be done through a number of approaches including CPD, lesson
observations and carefully chosen PRD targets.
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Experience a broad and flexible curriculum that can be
personalized to individual interests, talents and abilities
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MIDDLE YEARS PROGRAMME: YEARS 7-9
In August 2018 we welcome our first cohort of Year 7 MYP students. This
marks the start of a gradual three-year implementation process, having
received our Candidacy status from IB in April 2018. By August 2020 we will
be fully authorized to teach MYP to Years 7-9.
As an IB world school, West Island’s philosophy is aligned closely with that
of the IB providing a strong foundation on which to build and embed the
MYP. We look forward to deepening the learning continuum from the IB
PYP. The young learners that join our community are enthusiastic inquirers
who are well versed in approaches to learning within a global context that
provide breath and conceptual learning (universal and timeless ideas)
across subjects.
Extensive preparation has taken place this year with a focus on planning,
writing and where possible trialing 'Units of Inquiry' in the classroom.
Writing ‘Units of Inquiry’ is a rigorous process requiring colleagues to work
collaboratively within and across faculties encouraging teams to engage in
ongoing professional development on effective teaching and learning as
they refine and review each step. To achieve consistency within and across
faculties, units have been audited throughout the year at faculty level and
by the Pedagogical Leadership Team using the MYP Quality Curriculum
standards. ‘Learning Walks’ across faculties in term three provided an
opportunity for teams to observe units of inquiry being taught.

One of West Island’s aims is to personalise learning and the MYP framework
ensures that the teaching and learning process fosters an inclusive
learning environment, allowing for flexibility of approaches.
One of West Island’s aims is to personalise learning and the MYP framework ensures that the teaching and learning process fosters
an inclusive learning environment. Differentiated teaching and specific skills (called Approaches to Learning or ATLs) must be
identified in each unit so that students of all abilities can engage with the learning and demonstrate their knowledge and
understanding. The Individual Needs and English for Academic Purposes team have worked closely with specific faculties to ensure
that teachers are including the right resources to support this process. The implementation of the MYP is an excellent opportunity to
develop and embed this flexibility so that students can approach their learning with confidence in the classroom.

EXPERIENCE A BROAD AND FLEXIBLE CURRICULUM THAT CAN BE PERSONALISED TO
INDIVIDUAL INTERESTS, TALENTS and ABILITIES
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THE IB DIPLOMA FIVE YEAR SELF-STUDY
The IB Diploma Five Year Self-Study was submitted in June of 2017 after a yearlong
period of reflection. We received a very pleasing evaluation report in November of that
year, detailing numerous commendations, several recommendations and, importantly,
no matters to be addressed.
As an IB World school we embrace the IB Philosophy, something that was recognized
in the evaluation report. It was noted that our mission and values statements
encourage the development of the individual, especially as global citizens. The
report also recognised the breadth of the CAS programme available to Post 16
students, allowing them to pursue their own areas of interest, as well as branch out
into something new. The incredible links we have with our local community were
applauded, along with the opportunities this creates for individuals.
Guidance onto IB courses was seen as ‘flexible’, with the entrance criteria being applied
with individual student success at the heart of any conversations. It was recommended
that we have a single admissions policy detailing the criteria for entrance into WIS and
onto individual pathways; this policy will be approved by the School Council in Autumn
2018. Once on IB courses, students receive individual support as needed, run by the
inclusion team. The IB commended the WIS Inclusion Policy but commented that it
should provide more detail about the support we make available to students on either
the full IB Diploma or taking IB courses as part of their ID of IBCP pathways.
With regards to language learning, the IB praised the guidance we offer students
through the implementation of our Language Policy, described as ‘excellent’. Here, the
support for developing mother tongue language and the learning of host country
language was noted, as were the structures used to create a ‘language profile’ for
students, enabling us to place them on an IB course of appropriate challenge level.
Teaching and Learning across the IB Diploma was praised in the report. The range of
assessment strategies used was highlighted, along with the ‘thorough and frequent’
feedback given to students about how to improve their learning.
The introduction of the IB Careers Programme (IBCP) has allowed us to once more
demonstrate our commitment to the IB philosophy but, more importantly, has provided
our students with another flexible pathway for their Post 16 education. Our
International Diploma Programme (ID) is still available to our applied learners who
enjoy a degree of breadth to their experience whereas, for those students who have
a clear vocation in mind, the IBCP pathway may be more appropriate. For example,
this year we have a student hoping to pursue a career in the theatre taking BTEC
Performing Arts along with IB Courses in Theatre, English Literature and Maths
Studies. Other examples include a student intending to study Sports Management
(BTEC Sport and Exercise, IB Biology, Maths and Business); and one hoping to enter
a Foundation of engineering course (BTEC Engineering, IB Maths, Physics and Design
Technology).
The IBCP provides an intensive experience, allowing student to take a career-related
study in one area (BTECs) along with a minimum of two IB Diploma courses that align
with their vocational intentions. These aspects are then pulled together by the ‘core’ of
the IBCP, a series our components including a Personal and Professional Skills course,
Language Development, Service Learning and a reflective Project. This year we have 30
Year 12 learning on the applied learning pathway, demonstrating that a significant
proportion of our students enjoy choosing a series of qualifications better matched to
their learning styles.

The introduction of the IB Careers
programme (IBCP) has allowed us to once
more demonstrate our commitment to the IB
philosophy

EXPERIENCE A BROAD AND FLEXIBLE CURRICULUM THAT CAN BE PERSONALISED TO
INDIVIDUAL INTERESTS, TALENTS and ABILITIES
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BTEC EVALUATION
In 2018 West Island School became an accredited school for the IB Career-Related
Programme (IBCP), which will combine the IB Diploma, with the Vocational learning that
our BTEC qualifications bring. This is going forward in the same four subject areas as
above, with the addition also of Performing Arts.
Career-related Study & Diploma Programme Courses
The IBCP offers students the flexibility to choose a range of subjects that will support
their chosen careers. The Career-related study element will be the BTEC National Level 3
Diplomas which they will support with two or three IB subjects, at higher or standard
level.
The IBCP Core
The IBCP core brings together the key skills and qualities that employers look for and
gives students the opportunity to work in teams in projects that tackle a range of ethical
dilemmas and challenges that might be faced in their future careers. The core is split into
four areas, Personal & Professional Skills, Language Development, Service Learning and
Reflective Project
The Personal and Professional Skills
This is an internally assessed range of projects, that demonstrate skills in
communication, thinking processes, personal development, intercultural understanding
and applied ethics.
At West Island School we have designed a programme that we think students will not
only enjoy, but learn a lot from, with external workshop leaders arranged to help
students really develop their skills. The units are titled:


Film for change: investigating a social issue in HK, developing interview skills and
team work through a documentary production.

•

Broadening your horizons: making links and developing IT skills to reflect on
leadership developed through the school’s horizons week.
Adulting: Learning how to best prepare for life as a happy adult, including
financial preparation as well as skills like cooking on a budget and staying
safe.
Working it: Career planning and work experience, investigating skills required
in the workplace and preparing for life after school.
Design thinking: Problem solving and working as a team to develop creative
thinking solutions for an issue.






Language Development
Students, with the support of a language teacher, will independently learn a language of their choice that they believe will be useful to their
future careers. Apps such as Duolingo are used to support the learning, whilst students complete a range of set activities to show their progress
and create a portfolio of language learning. Students self-assess where they are at the beginning and set targets on what they want to achieve
from this course. This course allows students to progress at a level that is personal to them.
Service Learning
Students on the IBCP will have to undertake at least 50 hours of a service activity which supports their main career related study. They are
encouraged to be independent and develop meaningful projects and links in an area of interest to them. IBCP students are also encouraged to
fulfil the IB CAS requirements and will also participate in activities of creativity and activity, alongside their service learning.
Reflective Project
This is an independent project that students work on, with the support of a supervisor. The reflective project is an in-depth piece of research that
investigates an ethical dilemma linked to the career related study, from a range of perspectives. This is externally assessed and graded.
WIS students on the IBCP
The first cohort has twelve students, of which five are taking the Engineering pathway, three are taking the Art & Design pathway, two for
Performing Arts, and 1 for both Business and Sports & Exercise Sciences. They are all taking two or three IB subjects, at Higher or Standard level,
to complement their career-related study. Popular IB subjects that have been chosen include IB Design Technology, IB Maths and IB English.
2017-2018 Results
Overall over 58% of grades were achieved at Distinction or Distinction * level (across all subjects offered at WIS). Global achievement of D* and D
grades for BTEC L3 National Diploma in the same subjects is 45.3%, and the L3 Subsidiary Diploma is 45% (Global results are 2016/17 as 2017/18
data not yet published).

EXPERIENCE A BROAD AND FLEXIBLE CURRICULUM THAT CAN BE PERSONALISED TO
INDIVIDUAL INTERESTS, TALENTS and ABILITIES
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INDIVIDUAL NEEDS AT WIS

West Island School has a strong commitment to inclusion and meeting a range of needs – academic and pastoral. An inclusive school
is one in which ‘every member of staff has responsibility for students with SEN, and it is essential that staff work together effectively as
teams so that the students can make the best possible progress’. (ESF Special Educational Needs (SEN) Policy Guidance 2008).
‘Inclusion is a full acceptance of all students and leads to a sense of belonging within the classroom environment’. It is about ‘providing
to all students, including those with significant disabilities, equitable opportunities to receive effective educational services, with the
needed supplementary aids and support services, in age appropriate classrooms in order to prepare students for productive lives as
full members of society.’ (The National Centre on Educational Restructuring and Inclusion [NCERI] - The Graduate Center, The City
University of New York).
The role of the Individual Needs Department is to identify and support individuals within the school, to allow better access to the
curriculum whilst further developing skills in literacy, numeracy, social and organization (WIS SEN Policy 2008). For students with greater
needs, this brief extends to life skills and access to the community.

The school engaged in a “Celebrating Learning Differences” day to embrace all
learners and to develop awareness, understanding and skills to working
collaboratively with diverse learners by appreciating individual uniqueness.
Individual Needs teachers and educational assistants are involved in ongoing professional development that include Team Teach to
learn about positive handling, ELSA which is emotional literacy support assistant, MYP training and site visits, Social Thinking, Zones of
Regulation, Precision Teaching, differentiation, IB training on Inclusion and Social and Emotional Learning, and student-specific
strategies.
The school engaged in a “Celebrating Learning Differences” day to embrace all learners and to develop awareness, understanding and
skills to working collaboratively with diverse learners by appreciating individual uniqueness.
We worked with support staff, subject teachers and year groups to raise awareness of specific needs and to develop empathy and
compassion. We also liaised with outside providers during Horizons Week to train staff in SEN to ensure needs are understood and
catered for.
Students from King George V School, South Island School, Shatin College and Island School learning support centres participated in
a day of sports activities to enable students to network and provide social opportunities to work collaboratively with others. A
combination of team- building games and inter-school football kept the students challenged and entertained throughout the day.
The Learning Support Centre Celebration Social brought together students, future Year 7s, current and alumni, parents, senior leaders,
subject teachers, Individual Needs teachers and Educational Assistants for an evening of fun, farewells and feast.

EXPERIENCE A BROAD AND FLEXIBLE CURRICULUM THAT CAN BE PERSONALISED TO
INDIVIDUAL INTERESTS, TALENTS and ABILITIES
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CAS AT WIS
Creativity, Activity, Service (CAS) is at the heart of WestIslandschool and provides our students with an abundance of opportunities to
develop themselves and their passions through a broad spectrum of inter, extra and co-curricular activities. With its holistic approach,
CAS is designed to strengthen and extend students’ personal and interpersonal learning.
The








CAS stages provide a framework that enables students to:
increase self-awareness
learn about learning
explore new and unfamiliar challenges
employ different learning styles
develop their ability to communicate and collaborate with others
experience and recognise personal development
develop attributes of the IB learner profile

Students develop skills, attitudes and dispositions through a variety of individual and group experiences that provide students with
opportunities to explore their interests and express their passions, personalities and perspectives. CAS complements a challenging
academic programme in a holistic way, providing opportunities for self-determination, collaboration, accomplishment and enjoyment.
CAS enables students to enhance their personal and interpersonal development.
A meaningful CAS programme is a journey of discovery of self and others. For many, CAS is profound and life-changing.
Each individual student has a different starting point and different needs and goals. A CAS programme is, therefore, individualised
according to student interests, skills, values and background.

Pre 16 CAS:

Post 16 CAS:

CAS is an integral part of the West Island School Middle Years

CAS is one of the three essential elements that every student

Program. The key to a student’s CAS programme in the lower

must complete as part of the Diploma Programme (DP). Studied
throughout the Diploma Programme, CAS involves students in a
range of activities alongside their academic studies.

school is personal engagement, choice and enjoyment of CAS
experiences. We actively encourage students undertake a variety
of CAS experiences, ideally on a weekly basis, throughout their
time in the lower school. Students are encouraged to compile
simple pieces of evidence for their CAS portfolio (FARM) where
students will demonstrate achievement of the seven CAS
learning outcomes through their journey from Year 7 to Year 11.
Students get the opportunity to share this evidence with parents,

It is not formally assessed. However, students reflect on their
CAS experiences as part of the DP and provide evidence of
achieving the seven learning outcomes for CAS.
Educators at IB World Schools can read about the seven learning

The students’ CAS project can be as meaningful as they wish

outcomes on the IBO Website. CAS is at the heart of the Diploma
Programme. It is a shining beacon of our values, CAS enables
students to demonstrate the attributes of the IB learner profile.

to make it. Projects may vary in length and amount of

Successful completion of CAS is a requirement for the award of

commitment, but none should be trivial. As with all CAS

the IB and ID Diploma. CAS enables students to enhance their

activities, you need to plan, act and reflect on learning.

personal and interpersonal development whilst purposefully

tutors during 1-2-1 and their classmates.

reflecting on their experiences. A meaningful CAS programme is

CAS enables students to enhance
their personal and interpersonal
development whilst purposefully
reflecting on their experiences

a journey of discovering new possibilities, embracing new
challenges and developing current passions for oneself and
others. For many, CAS is profound and life-changing and for
each individual there is a different starting point, different needs
and goals. A CAS programme is, therefore, individualized
according to the student’s interests, skills, values and
background, and aims to develop students into responsible
global citizens.
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Collaborate in authentic inquiry that is personally
meaningful through local and global contexts
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INQUIRY AT WIS
A successful MYP unit encourages students to undertake a sustained inquiry guided by differentiated
teaching and the development and practice of relevant skills enabling students to demonstrate their
understanding.
Sustained inquiry is a dynamic process. It requires learners to grapple with the ways that facts relate
to universal and timeless ideas (concepts); to examine and question through conceptual, debatable
and factual lines of inquiry and their learning. This cycle of inquiry requires students to think about
the wider significance and global context of the subject content, reflect on the purpose of their
learning and themselves as a learner. Assessment is an opportunity to problem solve and take
action: for example, a scenario that emulates a specific job role or global issue or authentic action
that may make a difference to one person, group of people or wider community.
This year, staff have devised units that aim to shift students’ thinking and engagement beyond facts.
Subject content is still valued but is used to make connections with wider global issues and
universal concepts that translate across subjects and transcend the classroom. For example,
Design Technology students will investigate the following statement of inquiry: ‘Innovative
communities using sustainable resources mindfully may minimise the human impact on the
environment.’ Students will examine this statement through the global context of globalisation and
sustainability and the human impact on the environment.
As part of Individuals and Societies students will investigate belief systems through the global
context of personal and cultural expressions. To guide the inquiry, students will examine the
statement, 'Humans explore different perspectives on knowledge and truth to create personal and
cultural expressions on the nature of God'.
Students will engage in a sustained inquiry by applying critical thinking skills to a series of factual,
debatable and conceptual questions such as, ‘What are the key features of beliefs about God in
different world religions? Is truth objective or subjective? How reliable does evidence need to be in
order to support truth claims? Are subjective or objective truths more convincing?
The unit culminates in the student’s representation of personal and cultural views on the nature of
God through the creation of an artwork, including a written explanation of the beliefs
demonstrated in the artwork, and an evaluation of the sources that influenced those beliefs. This
unit was trialed last year, and student feedback indicated they were understanding the wider
significance of the unit: “It's important we share our ideas due to the fact it could possibly help
solve a mystery or the path to one.”
“We are all different so never judge anyone”.
Inquiry still has key skills and content at its core but the lens that students use shifts the context. For
example, a unit in English is still teaching how stories are constructed but it is enriched by the
global context of identities and relationships and the ways societies communicate their culture
through narratives. This inquiry into narratives culminates in the following scenario which will be
used to assess the students’ ability to construct a story but also their wider learning of the global
context and concepts: Create a cultural story for the human inhabitants of a new planet you have
moved to. You need to explain the reasons for the exodus from Earth.
Embedding this type of inquiry approach leading towards open classrooms where different views
and perspectives are valued will take time, collaboration and professional development. At least one
member of every faculty has attended an IB MYP workshop on developing inquiry in their subjects
whilst staff have attended other external workshops on inquiry-based approaches. We have learned
a lot from our primary colleagues and valued our time in ESF primary schools. Teachers have visited
Glenealey primary school to see inquiry in action and reported their findings to the Pedagogical
Leadership team. Working with our primary colleagues has led to West island adopting the
Information Process cycle in the classroom which enables students to inquire using a clear stepped
approach. In January 2018, Kennedy and West Island school staff held a joint CPD. Primary and
Secondary teachers worked together to share practice on inquiry and explore ways in which this can
be extended from PYP to MYP over the next few years. The leadership team and heads of faculties
have visited MYP schools during the year to look at established practice and the MYP coordinator
works closely with other MYP coordinators across the ESF and has visited MYP schools in Singapore.

Inquiry still has key
skills and content at
its core but the lens
that students use
shifts the context.
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INTERDISCIPLINARY TEACHING AT WIS
Interdisciplinary teaching is an exciting aspect of the MYP. Each year group
must engage in one explicit Interdisciplinary (IDU) unit across the year.
Interdisciplinary learning requires students to bring together knowledge,
understanding, skills and attitudes learned in different disciplines to deepen
and enrich their understanding. Interdisciplinary learning provides a valuable
opportunity to extend and challenge students of all abilities by placing inquiry
within broader local and global contexts.
This Year six faculties worked closely together to devise two IDUs, which we
trialed this year in June over three consecutive days. Six faculties identified where
they could authentically integrate their disciplines and created two statements of
inquiry within which students could make connections across and beyond subject
content.
Physical Education, Individuals and Societies and Languages inquired into
Personal and Cultural expression through the following statement: Identity and
meaning can be shaped by our cultural perspective and ways of life. Students
participated in Tai Chi, took part in Dragon Boating and researched the culture
and origins of both including the Chinese language associated with both.
Creative Arts, Maths and English led an inquiry into our place in space and time
by looking at the ways ‘Patterns in composition can create order and meaning.’
Pattern was explored across all the disciplines and the concepts were investigated
through experiential and problem-solving tasks, culminating in group
performances of their own compositions using pattern to create order and
meaning.
The aim of both interdisciplinary units was to transcend the learning beyond the subjects. Teachers worked across disciplines and used subject content to
make connections with universal and timeless ideas (concepts) and examine their significance both locally and globally.
Feedback from the students was very encouraging and many were able to see beyond the subjects -

This unit altered my perspective of pattern.
Learning the same thing across the subjects has enabled me to see things as whole.
It has helped me to learn about culture.
Using pattern across subjects allowed us to learn in more depth.
I like finding links across subjects to create projects.
It didn’t feel like learning, but I have learned.
This project (on culture) helped me to realise that I should understand the meaning before I say anything.
You see things in a different way.
Next time I see people Dragon Boating I will understand why they do it.

We are looking forward to strengthening the interdisciplinary learning experience so that young people can continue to make powerful
connections beyond the classroom and be applied within local and global contexts. As one student said – ‘Makes me think there is
more to something than just a subject.’

The aim of both interdisciplinary units
was to transcend the learning beyond
the subjects. Teachers worked across
disciplines and used subject content to
make connections with universal and
timeless ideas (concepts) and examine
their significance both locally and
globally.
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EXTENDED ESSAY AT WIS
The Extended Essay sits at the core of the IB diploma and it offers an excellent opportunity for students to explore their passions
and undertake an authentic inquiry in one of their academic disciplines. This study not only fosters our students sense of international
mindedness, but it also enables them to develop their own self-awareness as a learner. Our aim is that this essay will refine their
skillset for the next steps that they take in to the world of higher education and will consolidate their sense of identity.
At West Island we recognize the individuality of our students and we work hard to match students with a supervisor who is
knowledgeable about their chosen area of investigation and sensitive to their learning styles. All staff ensure that they are well prepared
for feedback sessions and students have clear guidance throughout their extended essay journey. World Studies continues to be a
popular option for students who want to study two academic disciplines and we adhere to the IB’s vision of it representing ‘learning
across boundaries.’ Staff and students alike have been inspired by interdisciplinary research into issues of global significance.
As well as students exploring an issue that they are passionate about, the extended essay is an opportunity to refine and polish
student skills that will prepare them for higher education and the world of work. Students are required to form their own research
question and then investigate, research and select appropriate materials. They then embark upon the complex process of
structuring their academic argument and citing their sources using MLA8.
We are immensely proud of the essays that our young people produce. The extended essay process enables our students to
showcase their skills and individuality.

At West Island we recognize the individuality of our students and we
work hard to match students with a supervisor who is knowledgeable
about their chosen area of investigation and sensitive to their learning
styles.

COLLABORATE IN AUTHENTIC INQUIRY THAT IS PERSONALLY MEANINGFUL
THROUGH LOCAL AND GLOBAL CONTEXTS
GLOBAL PERSPECTIVES
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What is Global Perspectives?
The Cambridge IGCSE Global Perspectives course looks at global themes and issues and promotes an international outlook and crosscultural awareness. The syllabus is flexible and covers a variety of subjects, helping students to develop the skills of inquiry,
collaboration, reflection, evaluation and problem solving, and to apply these skills to the global themes being studied.
All scenarios and discussions are considered in an international setting and you must consider topics from local (HK), national and
global perspectives whilst developing a personal perspective.
The aims of the IGCSE Global Perspectives course at West Island School are to develop learners who are global citizens:
•

Independent and empowered to take their place in an ever changing, information heavy and interconnected world

•

Have an analytical, evaluative, grasp of global issues and their causes, effects and possible solutions

•

Enquire into and reflect on issues independently and in collaboration with others from a variety of different cultures, communities and
countries

•

Can communicate sensitively with people from a variety of backgrounds

•

Work independently as well as part of a team, directing much of their own learning with the teacher as facilitator

•

Consider important issues from personal, local/national and global perspectives and understand the links between them

•

Critically assess the information available to them and make judgements

•

Can support judgements with lines of reasoning

•

Have a sense of their own, active place in the world and the action they can take to help resolve global issues at a local level.

•

Can empathise with the needs and rights of others.

Year 10
Students learn skills on how to critically discuss, present and evaluate different perspectives for a range of global issues. In the
Spring and Summer terms they choose an issue of interest and, using the skills acquired, write a 2000-word Individual Report (IR)
looking at the problem from a global, national and personal perspective and making suggestions on how the issue could be
improved.
Year 11
As part of the “Team Project” coursework, students work in groups to develop an outcome that will help address a global issue at a local
(HK) level. They are encouraged to think about what can be realistically achieved and create a product that will be of real benefit to the
target audience.

Students learn skills on how to
critically discuss, present and evaluate
different perspectives for a range of
global issues
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Master learning through a sustained process that asks us
to produce, review, evaluate and refine
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PRODUCE, REVIEW, EVALUATE AND REFINE
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FEEDBACK, ASSESSMENT, REPORTING AND MARKING
(FARM)
The FARM was devised to ensure that students are at the centre. Following extensive research completed by the PLG, it became
apparent that the system we had in place was too teacher led and the students played a passive role in their assessment and
feedback. The evidence indicated that when students reflect on their strengths, areas of development, targets and the action they
must take to achieve their targets, there is a significant positive effect on their learning. The ownership students have over their
learning as a result of completing reflections enhances their progress and overall learning outcomes.
Research shows that metacognitive reflection strengthens the process of learning and memory formation in the brain. The reflection
not only enables the student to consider how they can further develop as a learner, but ensures the teacher knows that the student
has understood the written and verbal feedback given in class.
The FARM is structured so that for each unit of work, in every subject area, assessment criteria and learning objectives are uploaded. This
allows students and parents to see where the gaps in the learner’s knowledge lie. and what they must do in order to access the higher
levels. Furthermore, the electronic and live nature of the FARM system, means that all stakeholders are aware of the learner’s current
progress, ensuring timely tracking and support of students.
As the year progressed, the FARM reflection system was refined to facilitate an improved experience for learners. Initially, students
were asked to reflect on their learning, but these reflections were sometimes vague, unclear, or simply a list of the work they had
completed in the unit. This is because they often had difficulty understanding what was expected of them and were also
inexperienced at reflecting on their learning practices. Therefore, faculties produced reflection prompts which focused students on
the critical learning in the unit of work. The progress of these reflections as a result of sharpening this process can be seen in the
example below. The student’s knowledge of her own learning process and how she can further develop is impressive; her reflection
indicates that she has ownership of her own learning experience.

Research shows that metacognitive reflection strengthens the process of
learning and memory formation in the brain.

YEAR 10 STUDENT - TERM1:
I'm pleased with my use of dialect because I captured Mama's voice most of the time.
I can improve it further by having smoother transitions from one feeling to another contradicting feeling.
I've shown understanding of the play when I mention specific props in the play such as her little plant.
I can develop or deepen my understanding by developing thoughts and feelings further by focusing on more situations and scenes in the
book where Mama's feeling at that point is relevant.

MASTER LEARNING THROUGH A SUSTAINED PROCESS THAT ASKs US TO
PRODUCE, REVIEW, EVALUATE AND REFINE
YEAR 10 STUDENT - TERM 3 (PREPARATION FOR THE RECORDED CONVERSATION):
Throughout all the lessons, I made detailed annotations in

I had prepared plans for some of the possible RC questions.

my book. This really helped make my revision effective

This was very effective when answering my questions

because all my notes are already in short form which made

because it helped me structure it better as I know what I

it easier to memorise the quotes and analysis.

must cover.

I had also practised conversations with my peers and

I think I could improve my time management better because I

twice with Ms Kitson. This gave me the opportunity to

had crammed a lot of revision the final week before the

experience how the real conversation would be like. This

Recorded Conversation. Next time, I could start revising

also made me less nervous as nothing would come as a

much earlier to allow time for the information to sink in.

surprise.

RECORDED CONVERSATION EXPERIENCE AND FEEDBACK:
I think because I had practised possible questions, I already
knew what I must cover to convey a deep understanding of

As feedback, I had all the analysis, but I never stated on
tape that I had clearly understood the text.

the play. I think I conveyed my thoughts clearly through
well-chosen quotes and detailed analysis. Although, I

I received an 11/15 as my final mark. I am a little bit

nearly got side tracked at some points, but thankfully, Ms

disappointed, but I'm determined to take all the feedback

Kitson asked a follow up question which helped bring me

and apply it to the following tasks, hopefully working hard

back on track.

and improving to compensate for this result.

NEXT STEPS:
From the Recorded Conversation, I recognise that I must
begin to focus more on the general idea of the play, not just
the specific quotes and what they show. This could help me
convey an even deeper understanding into the play.
This assessment impacted other areas of my learning by
teaching me how to prepare something unexpected. I had to
learn that I cannot be fully prepared and there will always be
a sense of uncertainty, I can only revise to the best of my
ability, by relying on the notes I made during class.

I must also start to first show my understanding of the play
before I go into the analysis. I can improve this by doing
more practise.
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OUR AIM

Embrace challenge and support for all aspects of learning:
physical, social, emotional and cognitive

EMBRACE CHALLENGE AND SUPPORT FOR ALL ASPECTS OF LEARNING: PHYSICAL,
SOCIAL, EMOTIONAL AND COGNITIVE

32

CREATIVE ARTS AT WIS
In the Creative Arts & Performance faculty we value cultural learning. Through visual arts, dance, drama, film and music we
challenge and support our young learners to explore cultures, past and present through inquiry, creativity and artistic
expression. They learn factual knowledge, arts skills and develop emotional intelligence to understand ideas, concepts and
values that constitute the culture of their families, community, the wider world and themselves. Through cultural learning our
young people develop skills and knowledge to confidently make art that will challenge and inspire us. In the future we hope they
will continue to create and express themselves, feeling happy, fulfilled and empowered to act as responsible global citizens.
In the post 16 arts curriculum students are introduced to a range of historical and contemporary art works helping them to
understand meaning, challenge existing ideas and create their own work. The IB Visual Arts course requires students to create
a body of work that communicates their awareness of contemporary society. This year International Diploma students in the
Performing Arts - Applied Theatre course created and performed a specific piece of educational theatre for all Year 8 ‘Learning for
Life’ students. They were studying ‘Those without a voice/choice in HK’, which focussed on minority groups living in Hong Kong.
Cultural learning experiences like this help our young learners to create the own values-systems, and to distill and express what we
care about, and why.
In the IGCSE and GCSE arts courses, students engage with arts from different cultures around the world. Musicians learn about
music from Indian, African, Latin American, Indonesian, Japanese, Chinese and Arab traditions to understand folk and traditional
customs and practices and how they have changed over time. Media Studies students undertake a ‘Close Study Products’
assessment, in which they develop skills of critical analysis of media products (magazines, vlogs, advertisements, etc.) from around
the world. GCSE dancers perform excerpts from Christopher Bruce’s Shadows, which invites a study of politics and society in a
foreign context. These learning experiences promote intercultural understanding, community cohesion and ethical decision-making.
In MYD art, drama and music classrooms there is a strong emphasis on shaping and realising identity and culture through different
forms of artistic and personal expression. In drama this year, Year 8 students explored a new unit titled ‘Journeys,’ which is based on
the concept of ‘time, place and space.’ Learners explored connections between people, and within societies linking us to our past,
present and future. Year 9 music students composed and performed their own songs in response to their study of music for peace,
politics and protest demonstrating their creative powers and personality. Likewise, Year 7 art students expressed their own identity
after learning skills to draw self-portraits. Cultural learning is also evident in our Circle in the Water performances, productions and
exhibitions. ‘More Light’ by Brionny Lavery was an outstanding performance of a feminist play that explores identity and ownership of
self and others. The annual Christmas Concert, IB Art Show, Evening of Dance, lunch time concerts are among many performance
events in 2017-18 led by teachers and students that clearly demonstrate the talent, educational, social and personal value of the arts.
The creative arts and performance faculty is committed to giving young learners experiences that encourage inquiry, creative
thinking, knowledge building, reflection, risk taking to express themselves, reminding us of who we are, where we come from and
what we can be.

Through cultural learning our young people develop skills and knowledge to
confidently make art that will challenge and inspire us.
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ENGLISH AT WIS
In English Language and Literature, students are challenged through a curriculum which provides
balance and breadth and supported to develop understanding and empathy for the world
around them.
With a range of IB English options, students can personalize their pathway in the subject through
their course choice. Learning assessment encourage students to determine the focus and
outcome, which reflects areas of personal interest and enjoyment. Examples this year have included;
creative monologues in the voice of characters; op-eds about gender injustice or inequality; heated
debates on the ethics and impact of political double-speak.
In iGCSE, students offer insights and analysis about topics and texts through a range of written
and oral responses. The study of world texts (‘A Doll’s House’ and ‘A Raisin in the Sun’)
encourages appreciation for writer’s craft and other cultures. Flexibility in the outcome
empowers students by giving them ownership over their assessment.
At MYD, students are encouraged to think critically and creatively and to communicate their ideas
in a variety of ways. By stepping into the shoes of a Shakespearian villain, campaigning media
industries on the dangers of cultural stereotyping or presenting a persuasive pitch to a Den of
Dragons, students make connections between their learning and the wider world.
Opportunities beyond the classroom are also offered for students. Ethos magazine continues to be
an outstanding example of student artistry and imagination. Success in Hong Kong Budding Poets,
The Speaker and SCMP Young Writers reflects the wealth of creative talent that exists within the
student body.
The English faculty remains committed to fostering an understanding, appreciation and passion of
English Language and English Literature for all our students and we look forward to the
learning opportunities in the year ahead.

MODERN FOREIGN LANGUAGES AT WIS

Flexibility in the outcome
empowers students by giving
them ownership over
their assessment.

All Languages pathways allow for students to personalise their level of study to suit their prior knowledge,
current aptitude and future career pathway. Regardless of a learner´s level of physical, social, emotional
and cognitive skills, our language learning is designed in such a way that learners are engaged in all
lessons. Digital literacy, research, thinking, self-management, collaboration and communication skills are all
fostered through a wide range of both teacher and student led activities.
Support and challenge is provided at all levels in all pathways. In Year 7, students have a wide choice of
relevant pathways open to them, whether they are learners with individual or EAL needs or learners with
specific mother tongue preferences.
In addition to our experienced and caring team of 13 linguists, our 4 native speaker Languages
Educational Assistants ably assist in providing individualised linguistic support to learners. In particular,
these invaluable members of staff are utilised to support specific students and exam classes in Years 11
and 13. Specifically, they are charged with providing vital support in our students´ preparation for IGCSE
and IB Speaking Assessments.
The curriculum is made accessible by building on prior linguistic and conceptual experiences. This is
specifically embodied in our new MYP curriculum, which has been developed throughout the last two
years, where all learners are encouraged to make connections both on a conceptual and a linguistic
level with their experiences during the Primary phase of their learning.

Support and challenge
is provided at all levels
in all pathways.

Differentiation is evident in all lessons. We offer extension activities for the more able whilst planning for
support and interventions to suit learners who may encounter difficulties in accessing the content. There
is a whole host of support materials available online and learners are encouraged to use these resources
independently of the support they receive in class. Our Kerboodle packages, for example, in Year 10 and
Year 11 offer such support, as a means of consolidating and extending understanding, initiated in class,
as well as providing essential independent support for the four skills of listening, reading, speaking and
writing in the IGCSE exams, not to mention detailed grammatical support.
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MATHEMATICS AT WIS
The mathematics faculty enjoyed another year of continued development in
teaching and learning, balanced with pragmatic preparation for examination
classes in Years 11 and 13. Our main curriculum development focus was to
prepare for West Island’s first MYP year, and to start the new EdExcel IGCSE 9-1
courses in Year 10. It was a time for deep reflection about how we wanted
learning to look, and we discovered how some techniques from MYP could be
used in our IGCSE lessons and vice versa.
Our Year 7-9 curriculum always balances a mixed-ability inquiry approach
with some pragmatic target teaching and extension. We have some
wonderful ‘low threshold/high ceiling’ tasks that we will continue to develop
and use in the new MYP. As our new IGCSE started, we were able to reconsider Term 3 Year 9 to tailor the curriculum to pathways to support the
upcoming cognitive challenge.
At IGCSE, it was good to start the new 9-1 IGCSE and examine the new
problem-solving elements built into the new curriculum. With four pathways
for Year 11 to challenge and support learning, we enjoyed excellent
examination results for the Summer 2018 session. It was particularly pleasing
to see students take advantage of extra lessons for those who needed some
extra support, and an Upper School student-led CAS grade-boosting activity.
At IB, we continue to have a large proportion of students challenging
themselves with either Higher or Standard Level mathematics. Our results
were, once again, outstanding - particularly in terms of the CEM Centre valueadded metrics, which measure progress made through teaching and
learning rather than raw results. Students and staff continue to set high
expectations for cognitive thinking and a determined work-ethic, and we
are readier and prepared to give meaningful social support and guidance for
students who might feel the pressure of expectations.
In addition to our classroom taught curriculum, the mathematics faculty has
offered a number of opportunities to extend learning through competitions.
Each year we enter the Junior, Intermediate and Senior UK Mathematics Trust
(UKMT) Challenges and corresponding Olympiads; the Junior and Senior
American Scholastic Mathematical Association (ASMA) competition; Junior
and Senior Dragon Mathematics (within Hong Kong) and the International
South East Asian Mathematics Challenge (SEAMC). This year, we also revived
our Inter-Dynasty mathematics competition for all year groups, thanks to the
mathematics teachers who support these CAS activities.
For the upcoming year 2018-2019, curriculum developments will be foremost in
our minds. We have started our first year of the new MYP 1 curriculum with
Year 7 and will be planning and developing a new MYP Year 2 course for Year
8 (2019-2020) through Term 1 to Chinese New Year. Four brand-new IB
Diploma Courses will be published in February 2019 and planning these four
courses for teaching current Year 11 (starting August 2019) will take us through
Terms 2 and 3. We will also be preparing our first cohort of students for our new
IGCSEs (9-1) in Mathematics and Further Pure mathematics for Summer
examinations in 2019.

It was particularly pleasing to see
students take advantage of extra
lessons for those who needed some
extra support, and an Upper School
student- led CAS grade-boosting
activity.
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INDIVIDUALS & SOCIETIES AT WIS
The Individuals and Societies faculty naturally lends itself to a curriculum that challenges students to develop as global citizens.
Students are empowered in their learning to consider different perspectives and to make well informed independent decisions. The
faculty is incredibly diverse and provides an opportunity for students to engage in a wide range of learning experiences.
Cognitively, students are challenged in history through the rigours of understanding how the past can be interpreted differently and
through analysis of material. As students move into examination classes the learning includes opportunities for physical expression
of their understanding through role play, such as simulating the alliance system of the First World War. The teaching of Global
Politics is often done through Socratic methods that encourage social learning as well as being cognitively challenging. Students
are required on the course to participate actively in an engagement beyond the classroom this can often involve physically
participating in a Global Politics experientially in order to develop a deeper understanding of it. In Business Studies students are
challenged cognitively throughout the curriculum as the courses are designed around making strategic decisions in the role of
managers. Geographers are challenged to make sense of a complex world by identifying patterns and trends at a range of scales.
The PRS curriculum provides opportunities to examine moral, spiritual and philosophical questions about what it means to be
human from a variety of cultural viewpoints. This enables students to think critically whilst also treating them to respect the difference
reflected in the school's community. Furthermore, it provides a space for students to consider the answers to fundamental questions,
such as what brings meaning to our lives, and then consider how to act on their conclusions. In Economics, students are required
to consider and reflect on their own values when determining the best policies that the government should implement when solving
economic problems such as reducing plastic waste or encouraging more people to attend university. Classroom activities enable
students to think carefully about global issues such as global warming, inequality and poverty. Teachers also encourage students to
consider their own responsibilities at a local, national and international level in addressing these issues through day to day actions
and the passions that they pursue outside of the classroom.

Classroom activities enable students to think carefully about global issues
such as global warming, inequality and poverty.

Students are challenged socially throughout the Individuals and Societies curriculum. In Year 7 students work in teams to transform
the faculty into a museum as part of their inquiry into Hong Kong past and present, and Global Perspectives classes have worked in
groups to take students from a local primary school on a beach cleanup. There is also a highly social aspect to History as students
regularly collaborate in developing their understanding, there are opportunities for group debate that requires collaboration
between students. Through use of the staff built WIS history website students are supported with a range of resources to enable
them to support them in their learning. Geography students are encouraged to debate important global issues including the impact
of climate change and the relationship between population and resources.
Social skills are embraced and developed throughout all Business Studies courses. Students work in teams throughout the Enterprise
course while setting up and running their own business and for their Brilliance in Business project in IGCSE. Behavior in teams is
assessed throughout the BTEC course both as a method of presentation and an explicit skill in the teamwork unit. Every year there are
18 trips across the five business courses giving students opportunities to interact a range of different people from children at Kennedy
School to CEOs of large companies in Hong Kong.
Whilst we believe in challenging all learners to be the best they can be, we aim to provide support to all students. This may include
flipping the classroom through the use of Google Classroom and our department websites, to running support sessions. We also offer a
wide range of extra- curricular activities that support the curriculum, for example the Model United Nations and the Philosophy Club.
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ENGLISH FOR ACADEMIC PURPOSES
In line with West Island School’s vision, mission and aims, the English for Academic Purposes curriculum enables students to:
● Experience a broad and flexible curriculum that can be personalised to individual interests, talents and abilities.
● Embrace challenge and support for all aspects of learning: physical, social, emotional and cognitive
West Island School represents a multilingual, multi-faceted community of learners who have over 40 first languages. This represents a
diversity and dynamism within our community which we are particularly proud of, as an international school. We also have students
who come from various schooling systems around the world. These students often have a natural adjustment period where they need
to adapt to the rigours of the IGCSE examinations. This is in keeping with our value of ‘courage,’ to reach beyond our comfort zone.
It is typical for multilingual young people joining WIS to find that academic English is their second or additional language. Students
may be perfectly comfortable with speaking and listening to English in informal social contests with their peers. However, accessing
academic language and applying, analysing and synthesising it for assessment and examinations could prove challenging at various
levels. This might depend on students’ prior schooling experiences, language backgrounds or even just the variety of schooling
systems they have been through.
To enable students to cope efficiently with the transition to IGCSEs and to support the ongoing development of their academic
language across subjects, we offer various pathways of support and direct instruction. in EAP we provide support using the CALP
strategies (Cognitive Academic Language Proficiency) propounded by Jim Cummins and also use the methodologies offered by the
systemic functional linguistics and the work of MAK Halliday, UNSW.
A small proportion of students also access the Bilingual Diploma which allows them to take 2 A1 Languages at equally high level.
Academic English is in some sense foreign to all learners and multilingual students face particular challenges with accessing new
content and concepts whilst deciphering the language alongside.

West Island School represents a multilingual, multi-faceted community of
learners who have over 40 first languages. This represents a diversity and
dynamism within our community which we are particularly proud of as an
international school
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SCIENCE AT WIS
The science faculty continues to be based around learning
through ‘hands-on’ experiences. All or our laboratories have
been redesigned over the past few years to ensure practical
work is still the principal focus of learning. We have a range of
units from Year 7 to Year 13 that encapsulate this:
In Year 7 we are developing new MYP units based on guided
inquiry. Our first unit is an introduction into the scientific
method, with a focus on variables and some exciting project
work on limonene as a biofuel. In Year 8, students begin the
year with a research project on ‘Smart Sports Wear’. This
open-ended project involves an investigation into the scientific
properties of specialist clothing. All IB science students are
required to be involved in a collaborative project with other
science students called the ‘Group 4 project’. The last project
for our Year 12 students was based on ‘Biomimicry’. Initially
students found this a difficult title to work with, but the final
outcomes were very interesting with projects ranging from
designs in architecture (The Water Cube in Beijing)
mimicking bone marrow, to irrigation system design based
on venation patterns in leaves.
We are continuing to develop learning pathways in science.
After three years of balanced science in Years 7 to 9, students
can then opt for a range of courses. We offer triple sciences
(separate GCSEs in Biology, Chemistry and Physics), double
science and a combined single science GCSE course. Students
can choose the option that is most suitable, with guidance from
the science faculty. In addition to these standard science
pathways, we also offer Electronics as a ‘Future Proofing’
course, and a ‘Wearable Tech’ course in conjunction with the
Technology faculty.
At IB level, we offer the standard science pathways of
Biology, Chemistry and Physics, as well as Environmental
Science and Societies (along with the Humanities faculty) and
Sports Science with the Physical Education Faculty. Science
continues to be extremely popular with the vast majority of IB
diploma students taking science as one of their higher-level
options. This reflects the high attainment at iGCSE science,
with 62% of all grades being at A or A* level in 2018.
Moving forward, the Science Faculty will be looking carefully
at attainment over the past year and looking at key areas for
development. We will be striving to support students in the
choice of pathways at iGCSE and looking at our IB
component grades with a view to identifying areas for further
focus. We will also be working hard this year to ensure our
iGCSE success continues with the new 9-1 science curriculum
for 2019.

We will be striving to support students in
the choice of pathways at iGCSE and
looking at our IB component grades with a
view to identifying areas for further focus.
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DESIGN & TECHNOLOGY AT WIS
The Technology Faculty is led by the principle, first expressed by Benjamin Franklin: “Tell me and I forget. Teach me and I remember.
Involve me and I learn.” We have therefore designed learning which fully engages students and helps them own their own learning;
working with a real design problem, an authentic inquiry using a range of industry standard tools and processes, generating possible
solutions and creating a final product. Exciting work was generated across all years but some of the most notable was. Year 10 textiles
students design and made the costumes for the ‘More Light’ production. Year 8 graphics students design and made the advertising for
the School fair. The senior IB students produced solutions to problems as far ranging as pollution from the coffee industry to
hydroponics for Hong Kong balcony gardens.
Our facilities are the envy of international schools and many universities. A combination of traditional hand held, and machine tools
and advances computer aided equipment has enabled our students to experience the broadest possible range of opportunities.
Students can print onto textiles, food, paper and plastics. They can weld, cast, turn, mill, sew, embroider, cook, dehydrate and even
design on a computer and watch as a machine cuts or prints their ideas into 3d reality. Students are given the opportunity to solve
problems, fail well and acquire mastery through the design process; empathise, ideate, create, evaluate and refine.
We have been equally focused in developing learning that creates responsible global citizens who understand the environmental
challenges we face and how design and technology thinking can lead to positive solutions to some of the world’s problems.
Students learn how to take action for sustainable development and guardianship of the planet through our programmes. This has
included:
•

Repair of items that would otherwise have been discarded in our 'repair-cafe', staff by students and open to students and staff.
Successes including children’s toys, chairs, swimming goggles, clocks, heater fans, lamps, hairdryers, cameras and draws.

•

Collection of used plastics, materials recovery and upcycling. Year seven students no longer use virgin plastic to create products,
they bring waste materials in from home, preventing them from becoming landfill, upcycle them into sheet materials and
manufacture products from them.
Recover of wood materials from pallets and remanufacture as products. A collaborative project between Year Ten BTEC
Engineers and Year Nine Product Designers, sees the production of equipment to break up wooden pallets, the recovery of
the materials and the production of children’s' toys.

•

•

Year Ten students achieved success in the American Chamber of Commerce Smart Cities competition, designing and modeling a
solution to Hong Kong land issues.

Our curriculums are designed with an emphasis on student’s choice and individualised learning. This means learning meets the
needs and interests of each individual and provides an increased level of challenge. The strategies used have included student
choice of activity, work method and outcome. An example is Year Eight Design Thinking students who investigate visual and
physical impairments through immersive activity to develop empathy and then produce solutions to the problems they identify.
Students produce increasing complex iterative design using vastly different techniques that speak to their skills and passions. Some
embrace traditional modeling, some employing smart materials other favor virtual modeling techniques.
We make extensive use of peer mentors, student experts and student leaders. Students are given the opportunity to develop expertise
in areas they are passionate about and called on to share with other students when appropriate. We watched with great pleasure
when Year Twelve students were tutored in the use of advanced Computer Aided Design and Manufacture by the Year 10 students.
Effective community links have deepened the students learning, we have been lucky enough to have experts from VTC, Indigo, Farrell's,
TTI Merx and Hong Kong University come into to speak and with, guide and set challenges for our students. Visits to the ESF Design
Day and PolyU allow our students to meet real professionals. We were honored to be visited twice by the Swedish trade delegation, one
accompanied by Prince Carl Philip.
ESF have formed a partnership with the renowned technology giant Autodesk and our students will be awarded the opportunity to
study for professional level qualifications in the use of their advance 3d design software.

Our facilities are
the envy of
international
schools and many
universities.
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PHYSICAL EDUCATION AND SPORT AT WIS
The WIS Faculty of Physical Education and Sport enjoyed another year of continued development
in our taught programmes and the provision of extended opportunities outside the timetable.
Our focus was to prepare Year 7 units of work for West Island’s first MYP year and to link this
approach to learning into the Years 8 and 9 curriculums and how it could transition into the Year 10
IGCSE PE course.
IB – Sports Exercise and Health Sciences (SEHS). The SEHS course welcomed another large cohort of
Year 12 students both at Standard and Higher level and saw the first cohort graduate from Year 13 by
completing Higher Level from its introduction two years ago. An ever growing and compelling course
that explores the science behind sports performance offering a pathway into many higher education
courses.
BTEC Sports and Exercise Science (SES) saw the first cohort complete this newly introduced course.
Sports Leadership (SL) - The Level 1 Award in Sports Leadership enables students to develop their
organisation, motivation and communication skills, whilst also focusing on positive role models in
sport, how to mentor others, and how to use leadership skills in a variety of settings. Leadership skills
will be transferable to many different aspects of life, whether it be further education or in the world of
work. The qualification is also a well-recognised award for many international universities and further
education institutions.
IGCSE – The new (Cambridge) IGCSE Physical Education course for Y10 and Y11 students has a 50%
practical assessment and a 50% exam assessment covering sporting and scientific aspects that are
an excellent foundation for many further and higher education courses.
In Years 7-9, the PE curriculum used the teaching of a range of sports to promote and develop health
and well-being using inquiry and reflection.
In Years 12 and 13, students are given the opportunity to select from a range of activities to enhance
skills and fitness and to integrate with others. This was again a rewarding and popular structure
in terms of high levels of attendance and extra-curricular involvement, both as participants
and leaders.
Developing Athletes Programme. The previously named 'Gifted and Talented' progamme allows
students to apply and take advantage of customised sessions that are aimed at developing all
aspects of elite sporting performance. Students benefitted from guest speakers and a visit to the HK
Sports Institute.
Inter Dynasty Sport flourished with the main highlights being our Swim Gala and Sports Festival,
Cross- Country and Sports Day.
Sport continues to flourish at WIS with over 112 teams and a recent survey showed 76% of students
regularly attending a WIS sports training. Attendance at early morning training sessions has grown
considerably as students take advantage of the quality coaching aimed at developing fitness and
technique.
In recognition of strong performances throughout the year, WIS was awarded 4th place in the
prestigious Co-educational BOCHK Bauhinia Bowl by the Hong Kong Schools Sports
Federation. But the most impressive accolades of HKSSF Sports Girl and Sports Boy went to Lucia
Bolton (Athletics, Netball, Rugby and Hockey) and Clayton Gibb (Cross Country, Athletics and
Football). It is extremely rare for two students from one school to receive the award in the same
year and it is a testament to their sporting ability.

Sport continues to flourish at WIS
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SOCIAL AND EMOTIONAL SUPPORT AT WIS
Counselling Service at WIS
With reference to supporting the social and emotional development of students, an in-school counselling service has been established
to work alongside external agencies. These two services work together to complement the G&A function within the school.
The counselling process has been formalised by creating a referral system that can be accessed by staff, parents and students. Once
referred, appointments are made as soon as possible, and confirmed to the students with appropriate steps in place to authorise their
absence from class if necessary. A booklet explaining how and when students might access the service has been written and
produced.
The counselling service is available to students 5 days a week, from 8.25am until 4:30pm. It provides an additional resource to the G&A
team and fulfils a different support function, partly due to its neutrality, its offer of privacy (within the boundaries of safe practice) and the
specific expertise offered by trained counsellors.
During the first year of ‘in-school’ counselling the focus has been on the provision of one to one counselling for the students who have
approached the service directly or who have been identified by staff and/or parents. Evidence-based programmes, which could be
applied on a universal basis (e.g. across a year group), with a focus on developing social emotional resilience, have also been
investigated.
We have established a network or ‘case’ approach to student care in circumstances where the student has agreed that he or she will
benefit from the combined support of a school counsellor and a member of the G&A team. This case approach is also used in
instances which require the additional professional support of a clinical psychologist or a psychiatrist, and where students and parents
have consented to the collaboration in writing. A ‘mutual exchange of confidential information’ form has been created.
Mrs Lucy Graham
School Counsellor

We have established a network or ‘case’ approach to student care in
circumstances where the student has agreed that he or she will benefit from the
combined support of a school counsellor and a member of the G&A team.
Pre 16 Pastoral Provision at WIS
The Pre16 pastoral provision continues to remain a focus for the Guidance and Achievement team. Linking with the Learning for Life
faculty, we have aligned their curriculum with the assembly and 1-2-1 structure, ensuring there is no overlap and activities, discussions
and presentations complement each other. A pilot 1-2-1 wellbeing approach was trialled in term 3 with 2 external providers and 1
internal member of staff to offer Year 10 and 11 students the opportunity to experience relaxing activities as part of a conscious and
planned move. Wellbeing carousels continue to be delivered through the assembly programme in Years 7-9. A wellbeing website
was designed to complement this initiative with apps and resources. This is planned to be rolled out to the Pre16 community in the
new academic year.
A group of 20 Year 9 and 10 students applied and participated in the development of a student support programme facilitated by
Kely. They worked together on different projects to develop ideas for implementation during the 2018/19 academic year based around
wellbeing initiatives. Two workshops were offered to Year 10 and 11 students and their parents preparing for GCSE mock and external
exams. This was based around effective revision skills but also included activities to support the relaxation and time management of
students. The wellbeing booklet produced by two sixth form students was purchased by the Pre16 community, and activities were
delivered by tutors for two weeks to raise awareness of this book and the benefits that mindful activities can have on an individual’s
personal and social development.
The counselling team were introduced during a series of assemblies to the Pre16 community and they actively engaged with students
introducing their own activities during lunchtimes. This particularly attracted Year 7 students who enjoyed games such as Jenga and
Connect 4. The counselling team also supported CAS activities accompanying students to the local link Government primary schools.
The Year 7 and new 8-10 students completed a range of induction activities to settle them into the school. This included Dynasty based
activities, support from the transition leader and student leader teams. Explanation of the most important systems within the school
and games during lunchtimes. Feedback from the parents, students and tutors was that the students settled quickly and well into the
WIS culture.
For the year ahead, we will be running the 1-2-1 wellbeing activities and launching the thriving mind website to support general
student wellbeing.
Further connections between the Learning for Life faculty and Guidance and Achievement team will be developed. Additionally, the
Individual Needs department and HOY/DOL team will continue to discuss support for individual students.
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Post 16 Pastoral Provision at WIS
The Post-16 G&A team have continued to develop pastoral provision for our students through the assembly and Monday afternoon
program, as well as student-led projects related to wellbeing. To this end, the induction program for Year 13 includes sessions on zen
doodling, visualisation and meditation as part of the theme 'preparing for the challenges ahead'; coupled with this, the first Head of Year
assembly for Year 12s reflected on wellbeing over the summer and how to keep that positive mental attitude over the challenges of the
year.
Towards the end of the year, as their workload increased, we had our school nurse, Saffron, talk to Year 12 about how physical health is
impacted by stress and a lack of sleep with the aim of promoting physical wellbeing.
We were pleased to support a group of Year 12 students who worked with the Hong Kong Public Health Initiative to devise and deliver
an assembly on HPV - facts and prevention; We followed this up with a letter home about the vaccination to raise awareness of
reducing cervical cancer. We have continued working with outside providers including KELY, who talked with both Year 12 and Year 13
this year about 'safer partying', empowering them to talk about and refuse dangerous situations in a positive way. In June, a professor
from HKU is coming to talk to Year 12 about sexual harassment: what it is and what to do if it happens; we have also introduced the new
Child Protection booklet which outlines the rights of every student at West Island and what they can expect from the adults they work
with.
Our new Wellbeing Group, led by students Kyle and Olivia, undertook a number of projects to raise awareness of mental health issues
including a display in the Upper School Area, a Christmas Crafts assembly to boost positivity at the end of a long term and the
production of the Little Book of Being Well, a student-designed resource featuring original art and inspirational messages alongside
strategies to boost wellbeing and resilience. We also initiated a weekly ‘2-minute Monday’ email sharing a wide range of mindful
activities to suit all learners.
In the next academic year, we are hoping to develop awareness of wellbeing tools and mindfulness strategies amongst our parent
body by offering a series of workshops covering timely topics through the year. We are also increasing our provision regarding study
skills by partnering with the Elevate group for two seminars and subsequent workshops over the year.

We also initiated a weekly ‘2-minute Monday’ email sharing a wide range of mindful
activities to suit all learners.
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MODEL UNITED NATIONS
West Island attended the HKMUN conference in March of 2018. During the conference students met peers from across Hong Kong
and participated in debate that helped to foster a spirit of community within each of the delegations. The topics debated ranged from
discussing issues of Human Rights abuses in Myanmar to the problem of how to manage the economic crisis in Venezuela. As a
result of three days of research and debate, West Island School students were able to appreciate that these global issues are more
problematic than they might superficially appear. As students were assigned to represent states from Angola through China to
Venezuela they developed an understanding that when looking at the same problem through the lens of a different state that
problem can appear to have very different solutions. This understanding generated a lot of empathy among participants who were
able to see the diverse range of perspectives. In addition to generating this understanding of the need to consider perspectives
other than their own, participants passed resolutions and developed a sense of community which they have taken into the school as
they begin to take on more responsibility for leading the MUN activity.

STUDENT REFLECTION
Having been part of Model United Nations (MUN) since Year 10, I can definitely say that this last MUN for me at WIS has been the most thoughtprovoking, challenging and insightful conference. I had the opportunity to be a representative of the delegation of Turkey in the North Atlantic Treaty
Organization (NATO) debating topics of Russian Territorial Aggression, Rise of authoritarianism in Turkey and Private Military Companies. These
three controversial topics have made us actively participate, question and arrive at a consensus with regard to these issues. As a co-leader of MUN,
it was an honour to able to guide and teach the new MUNers at WIS. Most of our delegates were first timers and it was incredible to see their
profound contributions to committee sessions despite being assigned challenging global issues. It was indeed a proud moment for us as four of our
delegates received most improved, outstanding contributor and best delegate awards. On behalf of the 2018 MUNers, I would like to thank
Mr Rudall who has shared his invaluable knowledge, support and time which allowed us to successfully participate in this year's conference.

APPRECIATE THE DIFFERENT PERSPECTIVES IN OUR COMMUNITY CREATING
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ALLY WEEK
This year West Island School held our first ‘Ally Week’, from the 5th to 9th of
March 2018, which was a whole-school week-long focus on raising
awareness about and addressing discrimination towards the LGBTI
community. To be an ‘Ally’ is to be a supporter and advocate for a group of
marginalised people and we adopted this term for our week as it
encompasses more than introductory ‘awareness’ campaign and linked to
our aim of appreciating different perspectives, making all members of our
school community feel welcome and supported.
The week was led by a group of Year 10 students highlighting the need
for education about harmful language through their student voice
sessions. Our overall aims of the first Ally Week at West Island School
were to develop an understanding of the importance of everyone’s
responsibility in preventing hate and to educate our young people in the
skills to prevent hate.
Our Ally Week team included members of the LGBTI alliance CAS group,
Year 10 student leaders and was supported by teachers Sophie Oxford, Amy
Fu and Julie Hannaford. This group conducted an online, anonymous survey
of students in our school about their experiences with homophobic,
biphobic and transphobic language and bullying. It was identified through
these results that there was a need to focus specifically on education and
language and that students in our school had experienced or seen
examples of homophobic language.

To be an ‘Ally’ is to be a supporter and
advocate for a group of marginalised people
and we adopted this term for our week
In our approach to educating the wider school community we held staff
training about language connected to the LGBTI community and were
supported by Bess Hepworth, a LGBTI advocate who is the founder of
NGO Planet Ally. During the week student leaders led assemblies about
LGBTI awareness, how to respond to homophobic incidents and about the
effect of harmful language. Bess Hepworth was a guest speaker at our
senior student assembly and spoke passionately about the power of
advocacy, linking these ideas to our school’s approach to Global
Citizenship. Students were encouraged to write a ‘declaration’ note about
one thing that they would take away from these sessions, which formed a
strong community display in Dynasty colours. The week culminated in
students dressing as a ‘Super Ally’ and joining together to create a ‘chalk
rainbow’ that was visible from the entrance of our school.
The impact of this week was powerful. Students from our Ally Week team
were invited to speak at the International Rainbow Families Forum, to
present about our event and education program to advocates and
delegates from a range of countries. Staff and students present at this
forum from West Island School were approached by other school
representatives, who are now in contact about developing their own ‘Ally
Week’ approach. Individual students spoke on camera during the week
and with staff individually after this week about how they felt included,
supported and happy to be ‘who they are’ within our community.
We will be holding a second Ally Week this year, creating strength and
gaining further understanding by celebrating gender diversity. There will
be a focus on looking at the many stories, perspectives and experiences
connected with LGBTI communities and individuals, so that our
community can further appreciate the different perspectives, creating
strength from our diversity.
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IDENTITY & PERSPECTIVE - EAP AT WIS
In March 2018, the EAL team was re-branded / re-named as the EAP team (English for Academic Purposes) at WIS. This is to widen the
faculty remit and to make it more inclusive to ALL students for whom academic English poses challenges.
We also actively foster the discovery and growth of students’ personal identity whilst encouraging them to appreciate perspectives
different to their own. In Year 9 students inquire about their cultural and linguistic roots, writing an autobiographical story of their
maternal and paternal families. This incorporates interviews with grandparents, uncles & aunts and parents. Students share this orally
as a sort of personal TED talk with each other.
On a whole school level, we have participated in the short essay competition, ‘I am Unique, I am Extraordinary’ organised by UBS
across Hong Kong schools. Students are writing 500-800-word essays on ‘What makes me a unique Global Citizen?’, which connects
to our ongoing work from the Professional Learning Group on international mindedness. The winners of the InsuLife App competition
(to support Diabetic patients) will also be WIS ambassadors on this opportunity.
WIS is on an interesting journey with embedding international mindedness and the concepts of global citizenship through the
fostering of multilingualism, intercultural understanding and global engagement.

We also actively foster the discovery and growth of students’ personal
identity whilst encouraging them to appreciate perspectives different to their
own
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2017-2018 EVENTS AT WIS
Diwali Ball 2017
Our annual Diwali event may celebrate the Hindu festival of lights but
brings together the diverse cultures of West Island School with over
250 students across all year groups entertaining 650 guests over two
nights.
Titled "My Big Fat Indian Wedding', the 2017 edition saw colour, glitz,
glamour, dance and drama created by the student team and events
council. From conception to execution, the event is handled by the team
who start to prepare as early as August and spend many hours
rehearsing.
It was a great two nights which bought the school community together
and fully demonstrated strength from diversity in all its glory. Next
year's Diwali Ball is already in planning stages and is said to be bigger
and better!

Prince Carl Philip Visit to WIS
In December last year, West Island hosted HRH Prince Carl Philip of
Sweden. A keen advocate of education, the Prince and his delegation
arrived at West Island to explore how the school is implementing
technology throughout its curriculum.
He received a 'rock star' welcome from the student body and was
impressed by the how WIS students are thinking about their use of
recyclable materials. The delegation further added that they were very
pleased to see the application that was demonstrated in the D&T
curriculum.
The Prince also visited the Learning Centre and heard about how
technology was helping them in their education progression.

Pink Day
Every year in October, WIS students come together and create awareness
for Breast Cancer month by hosting Pink Day. The day has become one
that is very close to the heart of the school and students hope to educate
and inform the community about Breast Cancer.
The day involves students dressing the colour pink followed by a
lunchtime bake sale, outdoor rowing competition, student and teacher
marathon and many other activities. All funds raised are donated to the
Hong Kong Breast Cancer Foundation (HKBCF). This year was the
school's most successful Pink Day with students raising around
HKD$30,000.
In their own words, students said, "We would like to recognise everyone in
the community; without you we wouldn't have been able to raise as much
money as we did this year for the HKBCF."
Dovera Fashion Show
The student led fashion show took place in March and showcased the work
of talented students from a range of Hong Kong schools, and encapsulate
the school’s motto: Strength from Diversity.
Students worked together from designing the concept to sets and
finding a variety of models that represented diversity. The evening was
hosted at West Island and all funds raised went to West Island's
community partners we support as a school and visit during Horizons
Week.
The evening was glamourous and entertaining and was very well
received by the community.
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WIS ALUMNI
WIS Alumni
West Island has enjoyed yet another successful year in collaboration with its
alumni. Ex-students have been seen regularly at the school giving back to the
community in a number of ways, speaking with students about further
education choices, career pathways and life skills advice, and also representing
West Island at events all around the world. While the Alumni Association
continues to grow and develop, we anticipate more input from our alumni in
various ways.

Esther Wong Returns with Cause Corps
Founded in Australia, Cause Corps is a micro-volunteering organisation created
with the aim to make the act of volunteering a daily habit. In Hong Kong, the
volunteering efforts are led by director Esther Wong (Class of 2004), who recently
brought the initiative to West Island School and engaged a group of students
across all year groups to knit beanies for babies. The newly-formed Cause Corps
group at WIS will meet each week to volunteer a little of their time to do good
for others, which will benefit local communities and contribute to the global
Cause Corps movement.

Divya Hira at WIS for Teaching Experience
After many a number of years in Finance and founding two businesses of her
own, Divya Hira (Class of 2009), returned to WIS for seven weeks as a part of her
PGCE qualifications. During her time here, Divya worked closely with the
Economics and Business Studies faculties as a trainee teacher. In her own words
Divya added, “My experience teaching at West Island was a phenomenal seven
weeks. I believe what makes a school are the people in it… West Island School
made it very memorable for me.”

Aminah Nihal at MUN New York
It had only been a few weeks since Aminah Nihal (Class of 2017) had graduated
from WIS when was seen representing Hong Kong and West Island at the Model
United Nations Conference in New York City. Organised by the United
Ambassadors, Aminah was able to speak in front of well-known personalities.
Speaking about her experience, she said, “The fact that I had the opportunity to
stand in the same place as some of the most influential and powerful people in
the world was surreal and motivated me to work even harder for my future.”

James Karton at U20s Junior World Trophy
Along with current Year 13 student Mikkel Christensen, James Karton (Class of
2017) participated in the U20s Junior World Trophy where they played Fiji,
Portugal, Uruguay and Canada. Well done to both!

The Cushion Project at WIS
WIS Alumni, Tegan Smyth (Class of 2008) is the brainchild behind The Cushion
Project. This skills development workshop was at WIS during the October half
term break making cushions for the Human Dignity Leadership Forum, which
were given to members will sit on during the shared circle sessions.
The Cushion Break looks to economically empower our refugee and asylum
seeker community who were given materials after the event. They will use their
skills to create opportunities and sponsored initiatives like this to pay for milk
and medicine while surviving in Hong Kong.
You can learn more about The Cushion Project and Human Dignity Project at:
humandignityfestival.org/thecushionproject
Our thanks to Tegan for bringing this superb initiative to WIS!

Ex-students have been seen
regularly at the school giving
back to the community in a
number of ways
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HORIZONS WEEK 2017
Horizons Week encapsulates everything that we believe in as a school. The week is built on a strong partnership between students,
staff and external service providers. Itis a week full of exciting learning opportunities as it encourages everyone to develop the spirit to
meet great challenges head on and students gain a wonderful sense of personal achievement from their endeavours. All this from an
educational experience that develops the whole person through creative, active and service learning.
Horizons Week helps to deliver the aims of our CAS program; encouraging experiential learning and to ensure that our students have every
opportunity to achieve beyond their perceived limits. It also ensures that students have access to exceptional learning opportunities
that emphasise achievement, personal fulfillment, service to others and are aware of their responsibilities as global citizens.

Horizons Week 2017 took place in November and offered 40 local and overseas experiences with many new additions to the
programme, including a mindfulness week in Thailand, an adventure in New Zealand and hiking in Mongolia and Yangshuo.
A stronger focus this year was on further developing our links with community partners and building on the concept of deep service
and genuine student engagement in service learning and action.
Year 7 embraced the great outdoors of the outlying islands of the New Territories and the Year 8 enjoyed the Create Programme,
developing higher order thinking and problem-solving skills as well as artistic and creative endeavours.
Every student, teacher and a good number of the support staff engaged in the week’s experiences with feedback and reflections
highlighting the good range on offer, the appreciation of the staff who organised and led the activities and the care and attention given
by all. We were pleased to complete the week with every young person returning home and with long lasting friendships and
memories.

All this from an educational experience that develops the
whole person through creative, active and empathetic
engagement (service) with the world around us
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SPANISH TRIP TO MADRID
By nature of the subjects covered, the Languages Faculty offers day to day interactions and experiences that lend themselves to
responsible global citizenship. Our three core languages of Spanish, French and Chinese (one or two of which are studied by all
students), engages those same students in regular reminders of the importance of genuine engagement with diversity and the
global community.
As a Languages Faculty, intercultural learning and the fostering of responsible global citizenship is intrinsic in all our schemes of
learning. Intercultural learning is achieved through reflection on learners´ host culture and also the target culture of the language or
languages that the students have chosen. From Year 7 through to Year 13 our curricula have been developed with the cultural lens of
the whole Spanish, French and Chinese speaking world in mind.
Our courses focus on developing the whole learner to challenge themselves to move beyond simply being aware of the local or the
familiar. The content of our new Year 7 MYP course, for example, affords all learners the opportunity to reach into their own cultures
and experiences before reaching out to the those of the Spanish, French and Chinese speaking world. Wider concepts are explored
from a number of perspectives and increasingly through the media of those three languages.
Students at all levels are encouraged to widen their horizons through their language choices, entering a world that may appear
different and exciting, yet familiar. Language immersion trips to Spain and China, allow for creative, active and empathic
engagement with the world around us.
In 2018, Philippe Cosentino and Jessie White led our Spanish Trip to Madrid, where 17 students immersed themselves in not only the
Spanish language but also its rich culture. Highlights of the trip included a growing awareness of the art and history of Spain as well
as its gastronomy. Hearing how enthused each of the participants were, was a joy to behold. True global citizenship indeed!

Our courses focus on developing the whole learner to challenge
themselves to move beyond simply being aware of the local or the familiar
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PRE 16 GUIDANCE AND ACHIEVEMENT
1-2-1 is an individual programme that supports students across all
year groups. Year 7 receive support settling into the school and
developing friendships. Year 8 and 9 receive skills to support their
individual learning and Year 10 and 11 research future pathways and
set targets in preparation for their GCSE’s. This is further
complemented by individual conversations between every tutor and
their tutee’s. These conversations are flexible and can be tailored for
each student. Tutors may discuss areas of concern for students, set
targets, discuss pathways.
During these conversations, specific use is made of all available data
such as the FARM, attendance, notes and Gateway. Training has
been provided to all tutors to be familiar with all these systems.
The Guidance and Achievement team continually monitor the
FARM and student progress through the tracking programme via
Datahub. The Pre16 G&A team have developed their own internal
monitoring system for students who are receiving additional
support. A clear process is followed to support individual students
facing challenges.
Students in Years 8-11 students followed a programme to analyse of
their own character strengths, which will be a specific area of focus
for Year 8 during 2018/19 academic year.
Horizons week continues to be a strength within the Pre16
community. Year 7 participate in a camp lead by Year 12 student
leaders, tutors and HOY. This helps to build strong bonds between
us all.
A great number of leadership opportunities exist within Pre16
including transition leaders, tutor reps and student leaders. These
posts require application letters and interview process. Students
who do not get allocated to their roles receive feedback to
understand why they were unsuccessful for future opportunities.
A Pre16 Celebration assembly concludes the end of the academic
year which celebrates every year group. It is further attended by the
P6 Kennedy student transferring to WIS as part of their own
induction and transition programme.
This year we will be focusing more on the monitoring and tracking
of students in all year groups from the point of entry at WIS. We will
also be developing the support of students moving through the
different phases of the school, from Primary 6 to Year 7, Years 9-10
and Years 11-12.
The launching of the future proofing course will further build on
individual character strengths and received positive reactions from
students and parents. This will be introduced in the 2018/19
academic year.

A great number of leadership opportunities exist within Pre 16
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POST 16 GUIDANCE AND ACHIEVEMENT
One of the Post-16 G&A team’s strengths is our tracking of students to ensure that they are supported through challenges and
empowered to succeed on their own terms. We focus on CABT data to monitor value added over attainment, ensuring that every student
is focussed on their individual goals. We also capitalise on strong relationships with the student body to ensure that we are
including the bigger picture when working with our young people. As a result, we do a lot of work at the beginning of the year to ensure
that students are on the right academic pathway with the right subject choice and have this year expanded our provision to include
the IBCP, hoping to cater even more effectively to our students with a clear career path before them. We also work with students
throughout the year to tailor programs and modify teaching approaches in support of both students facing a wide range of different
challenges but also to provide for students with commitments outside school such as within the IB World Academy of Sport.
Our 1-2-1 tutoring program is a strength of the whole school and allows tutors to develop excellent relationships with each of their
tutees. How well our tutors know the students is evident in the detailed and insightful references written for higher education
applications each year. This genuine fondness is also clear at both graduation and the yearly formal where tutors celebrate the personal
growth of our Post-16 students.
Further to this, the assembly program and weekly bulletin affords us frequent opportunities to celebrate our students’ successes across
a range of fields; this year we have also created a display area in the Post-16 centre to acknowledge our young people’s strengths. A
highlight for a group of Pre and Post-16 student leaders this year was working with Ben Walden on growing their self-confidence and
skills of delivery through the Contender Charlie program.
This year we are building on our CAS tracking to ensure that every student completes the requirements in a timely fashion and is able
to reflect on their individual areas of growth throughout the program. We are also looking at developing the Careers and G&A
provision to include opportunities for students with talents in non-academic fields such as creativity. We will also be working with
Elevate Education to help develop our young people in terms of study and revision skill as well as time management, giving them a
toolkit of strategies to employ throughout their Post-16 journey.

This year we are building on our CAS tracking to ensure that every student
completes the requirements in a timely fashion and is able to reflect on their
individual areas of growth throughout the program.

GROW DETERMINATION AND RESILIENCE BY REFLECTING ON INDIVIDUAL CHALLENGES AND
CHARACTER STRENGTHS

COUNSELLING AT WIS

This aim is central to the purpose and intention of counselling.
The service seeks to provide a safe and private space for students
to reflect on the individual challenges that are causing them
difficulty, distress or preventing them from accomplishing their
goals. The counselling process encourages a deepened selfawareness and highlights each student’s personal strengths and
skills, which can be used to support resilience and promote
problem-solving. This is done through therapeutic
conversation and the application of a variety of techniques
from evidence-based psychologies.
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Take action for collective well-being, sustainable
development and shared guardianship of the planet
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SERVICE AT WIS

A strand of CAS and deeply rooted into our extracurricular program, Service has a huge role to play at
West Island School.
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We recognise the efforts of
individuals and groups via our Service
Awards programme
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Service Learning in the Classroom
This area is work in progress and as a school, more explicit links to service learning in the curriculum are currently in the research
and planning. The essential elements of the service learning process and the five stages of service learning—investigation,
preparation, action, reflection, and demonstration provide a clear framework for implementation. The concepts of community,
reciprocal partnerships and developing student leadership should be covered.

The essential elements of the service learning process and the five stages of
service learning—investigation, preparation, action, reflection, and
demonstration provide a clear framework for implementation
We recognise the efforts of individuals and groups via our Service Awards programme. These are awarded to those that show
exceptional contribution and long-lasting commitment to service.
Credits - awarded by staff (including tutors) and supervisors for students’ commitment to CAS experiences throughout the year (CAS
Credits) as well as through exemplifying engagement in service learning and action during academic studies (Faculty Credits). Tutors
can also award Tutor Credits to tutees for their commitment to service learning and action.
• The WIS Community Award - students are nominated by peers
• The WIS Service Award - students are nominated by staff and the final decision taken by the Principal
• External Awards, e.g. Hong Kong Young People Award - awarded by external bodies and recommended by staff
Fundraising (for further detail, please refer to the Service Committee Fundraising Policy.
Whole School Fundraising focuses on a select number of events during the year. The key events are:
The Service Committee Christmas Fair
The School Fair
The 3 Designated Dynasty Days
The WIS Bake Off Championships (6 Rounds: Dynasty Days, World Book Day, Christmas Market and Pink Day)
World Book Day (4 of 6 permitted non-uniform days)
Environment Day (5 of 6 permitted non-uniform days)
WIS Pink Day (6 of 6 permitted non-uniform days)
Additional funds will be raised at events such as the Fashion Show and the Diwali Ball, and directed to our overseas service projects.
Funds will be held back in order to deal with immediate needs that may arise.
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At West Island School, students are encouraged to take ownership of their own learning across their school-life.
For instance, a fundamental aspect of the IB Film course is its nature towards personal knowledge and
experience. Without being self-motivated and exposing myself to new films - specifically non-Hollywood films, I
would not have the ability to produce my own short films.
Additionally, I personally believe that the Theory of Knowledge (TOK) strand of IB is heavily based on taking
responsibility for our own learning. On one hand, the critical-thinking discussions are derived from looking at our
existing knowledge in another light. Furthermore, a significant part of the TOK coursework involves taking
knowledge from our IB courses and placing them on a pedestal to be discussed.

NATALIE LAW

(YEAR 13)

Apart from gaining new knowledge from the IB course, I strongly believe that the myriad of CAS and leadership
opportunities has had a large impact in all of our lives. Speaking from personal experience, I have learnt a lot
about myself after having taken on the role of the Street Sleepers HK leader. Not only have I learnt more about
the responsibilities of being a leader, I have a greater sense of gratitude and appreciation for the life I have
been blessed with. To me, service is one of the biggest opportunities for one to be proactive and take
ownership of one's learning - whether it be learning more about the community around us or discovering the
person we are and the person we want tobecome.

I strongly believe that the myriad of CAS and leadership
opportunities has had a large impact in all of our lives

During the course of the past year I have been encouraged to take ownership of my own learning both in
and out of the classroom - whether it be through CAS, Dynasty events, or simply something that has
piqued my interest during lessons.
In my Global Perspectives class, we are encouraged to research prominent issues around the world that
interest us and come up with possible solutions. Whilst many of these may seem unrealistic, we often find that
there are simple changes achievable on a personal, everyday level. For example, my group has chosen food
waste as our topic for the Team Project. After researching into the negative impacts this had on society, the
environment and the economy, we decided to create an e-leaflet to raise awareness about the issue and

PEARL NG

encourage people to reduce their food waste. Learning about this has also inspired me to volunteer for Feeding
HK, as they hold bread runs every week to redistribute food that would otherwise be sent to landfills.

(YEAR 11)

Another aspect of school where I have realised the importance of taking ownership of my learning is 1-2-1.
Having discussions with my tutor have allowed me to discover goals I never knew I had. Whilst providing me
with possible ideas and resources to help me accomplish these personal targets, I am also given the
freedom to choose how to set about doing this.

Having discussions with my tutor has allowed me to discover
goals I never knew I had.
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During my studies at West Island school, I have learned the importance of keeping on task with deadlines as
well as being an efficient learner. A great example of this would be during the process of completing my heavy
coursework load as well as meeting crucial deadlines. As I am doing the BTEC, I have been challenged with
an abundance of assignments and coursework which collectively contribute towards my final grade. However,
to overcome these challenges and difficulties, I have personally taken a more proactive and organisational
approach. I did this by pre-planning my deadlines and producing realistic aims to ensure the completion of all
my tasks at least 3 days before the final deadline. This approach to learning has taught me to be independent
and self-sufficient for my workload.
Another skill I have developed during this process is the ability to positively establish myself this year. I have
done this by overcoming new challenges by giving speeches to 100 students as well as presenting in class.

PRANAV

These opportunities have helped me develop into a stronger and more confident individual. I now have the

MANGHO

ability to step out of my comfort zone and expose myself to new things.

(YEAR 13)

In addition, another challenge which I have been able to develop, is resilience in track running. By pushing
myself not only mentally but also physically, track running has taught me how to become a tenacious individual
where I am challenged to push myself to the limit. It has taught me during circumstances of defeat or failure
that through hard work and perseverance I am able accomplish anything if I put my mind to it.

These opportunities have helped me develop into a
stronger and more confident individual.

Since I joined West Island School, I have had many more opportunities such as having a variety of different
classes and learning about CAS. When I knew what CAS was, I was very enthusiastic about it, and had lots
of fun doing the activity. During my time at WIS I have also learned about Horizons week. In year 7 I went on
a camping trip for a week and it was very enjoyable.
Secondly there are a lot more subjects than in primary school. These subjects I am being taught are
very interesting and fun to learn. When I am in class I like to learn digitally and doing something active
or working in groups because that makes me feel more confident and learn more and improve on my

ANASTASIA DE

communication skills and other skills. West Island School has taught me to become more confident and
made me grow more as a student and as an individual human.

BOER

(YEAR 8)

The CAS activities I am doing are Friday Fitness, Feeding Hong Kong and Dance Momentum. I love doing
these activities because it helps me stay fit. Friday Fitness is fun and a great way to start the day. Moving
forward it also keeps me busy but still gives me time to finish my homework or other things that I have to
do.

Inter-Dynasty competitions at school are a great way to do something competitive, while supporting a good cause by helping
associated charities. Such competitions are not only fun but also makes us more competitive and motivates us to make our dynasty
the best.
School assemblies are a great way to find out what is happening over the school year and the term. Some students get to show
what they have learned and perform in the school. Teachers really support and encourage students to put in their best,
especially when dealing with challenging activities.
.
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I was taken back to my first official meeting of the anti-human trafficking committee. I could feel my pulse
drumming in my ears as I stepped inside, but I was there out of the pure intention for wanting to build my
knowledge to take action to educate others of this dehumanising issue. That is an illustration of taking
ownership of your learning.
Another moment would be hearing the roaring cheers from the bright orange shirts that crowd the rowing
machine for the ID rowing competition. Or my Teammates calling across the football field to pass the ball as
we cooked under the hot sun. This was all driven by the ownership I took for my learning.

SOPHIA
Ownership supplies independence, as independence hosts the perfect environment for students to flourish,
developing a sense of reliance and confidence in themselves. And where there is freedom, independence

TAVERNARD

grows with it. If you crave what you love then that immediately stimulates self-growth because from now, you

THOMPSON

are powered by a passion, a passion that will drive you to want to extend your understanding of what you love

(YEAR 11)

because you want to do your best at it.

Ownership supplies independence.

In West Island, I learn to take ownership of my learning through a variety of different experiences.
Through subjects such as Science, we are expected to independently revise previously completed material
for tests due to lesson time being devoted solely to studying new units. The same goes for many other GCSE
subjects that require coursework. As an IGCSE Music student, I am required to compose music pieces. This
must be done mostly in my own time as lesson time is also spent studying new material for the listening test
component of the exam. Personally, as a student with an avid interest in Mathematics, I try to study ahead in
the subject when I have the time. This enables me to understand the concepts taught in class better, allows

BRIAN LEE

(YEAR 11)

me to make the most of my lesson time and also gives me a little bit of an advantage in tests and such.
The requirement of CAS gives me a sense of responsibility for my extracurricular work and encourages me to
give back to the local community. I have previously (and currently) joined several service activities, e.g. Amnesty
International, Feeding Hong Kong, Teaching English as a Foreign Language, all of which have been fulfilling
experiences. In all of them, I was obliged to continue my learning and contribution outside of the classroom. For
example, with Amnesty I helped run a stall at the annual school fair, I went to the Feeding Hong Kong
headquarters to learn more about their work and help sort out food and I am expected to go to local schools to
help primary students learn English.

Finally, as a student leader, I am fairly involved with the school community. I am learning more about what a leadership role involves and
becoming more confident whilst speaking in public and with senior members of staff. Occasionally, we also participate in events with the
dynasty leaders, such as the first day of school where we helped organise an icebreaking activity for new students and gave them a tour.
Overall, all these experiences in West Island have helped me develop my academic skills, such as note taking, research and selfmanagement but, more importantly, have also enabled me to cultivate life-long skills that I can utilise in the future. In my opinion, these
intangible skills such as situational awareness, politeness and confidence often cannot be taught in classrooms and can only really be
gained through independently taking ownership of your own learning.
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Only minor repairs and renewals took place during Christmas and Easter term
breaks as the bulk of the renovations take place during summer break.
The original plan was a complete renovation of the swimming pool changing
rooms and the G&A area and a facelift for classrooms on D7.
Changing room renovations were put on hold as it was discovered some more
urgent work was required on the pipework under the pool and on the pool
ceiling. This work has been deferred to summer 2020 when in addition to the
changing rooms the entire pool area will be renovated including replacement of
air conditioning units and installation of dehumidifying equipment.
The scheduled work on D7 and G&A area did take place. D7 caters for English for
Academic Purposes and some Individual Needs students in addition the IT
hatch and server room are located on the floor. As part of the renovation work
we have been able to design a dedicated computer technology suite and for the
first time built a dedicated server room which has been expanded to cater for

AFTER

one more server than WIS originally had. Specialist storage units are being built
in the EAP classrooms to house all the confidential student information these
teachers need to keep.
Arguably the most ambitious project during summer 2018 was a complete
redesign and renovation of the A5 G&A area. The pastoral offices have been
moved to the entrance end of the room to make it easier for students to access
them, should there be a need. The medical room has now been moved from the
sports hall to G&A area. As the counselling provision for our young people
continues to grow, we now have four larger and counselling rooms plus a
meeting room. Finally, we have established a dedicated wellbeing area to the
rear of the space which will be used to deliver mindfulness sessions to our
young people.
To better cater for our learning centre students, we have added foldable
partitions in two classrooms to give us spaces to teach smaller groups of
students.

BEFORE
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AFTER
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2017/2018 school year has been another fruitful and enjoyable year for WIS community.
With tremendous support and combined effort from our staff team, the Committee, volunteering parents, school leadership team
and staff team continued to deliver efficient student services and successful community activities throughout the year.
In our PTA office, we welcomed Melissa Fitzgerald, who has been working on upgrading PTA communications and coordinating the
launch of PTA e-newsletter. In our PTA shop, we also welcomed new volunteer parents to come in regularly helping in the shop.
A big ‘Thank You” and a round of applause to all participating parents!
Sharing and connecting are truly our core values at WIS community. Our signature annual events like School Fair, Christmas Sale,
New Parents evening continue to be key social attractions to WIS families. On top of the annual signatures, we have added in
new events such as WIS Comedy Night this year; which has proved to be a fun event for parents of all year groups. Again,
tradition fuelled with new ideas will keep our community up and going.

All our fund-raising events have brought in great results in 2018.
The PTA were able to donate HKD 1 million to the school to help realise new initiatives, purchase resources for faculties and support
students. The funds will help improve our children’s study and wellbeing every day at school.
With the e-newsletter, the PTA communication will be more timely and keep the community up to date with what’s going on and
how the funds are being spent around the school.
Moving forward, we have a full calendar planned for parents and families in 2018/2019 school year. Looking forward to seeing everyone
at those events and have fun in the new school year!
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Last year we achieved the following outcomes from the actions we took in our school development plan:
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CIS PREPARATORY EVALUATION
During September 2017, ‘Council of International Schools’ (CIS) visited us to confirm our readiness for full accreditation in 2019. The assessors
confirmed that we were able to proceed to the next stage of accreditation which involves a year’s self- study to further evaluate ourselves and become
fully aligned to the CIS standard. Their report identified a number of commendations and recommendations to enable us to build on our strengths and
grow in the coming academic year.

COMMENDATIONS (OUR STRENGTHS)
ESF:
•

continuing clarity of articulation in terms of the definition of the Principal’s role as an empowered educational leader of the school that is widely
understood by the community and clearly reflected in practice at WIS

•

for ensuring in practice that continuity is provided for schools in the event of sudden changes in leadership and for their onboarding practices
for new Principals and new Chairs of School Councils

•

for developing and implementing policies and practices that are coherent with and inspire implementation of the Vision Statement, "Every
student to be the best they can be"

•

for their ongoing commitment to the professional growth and development of Foundation employees.
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The School Council and Strategic Leadership Team Strengths:
•

for quickly establishing such a strong and positive working relationship thereby providing a sense of continuity for the school

•

for its considered approach and commitment to self- evaluation and improvement for the benefit of the whole school community

•

consistently and effectively using the Guiding Statements in their decision-making

•

for ensuring that the Guiding Statements drive their strategic planning and decision-making in authentic and tangible ways

•

developing a process for the regular review of the Guiding Statements to ensure appropriateness and relevance to current student and
community needs

•

recruiting, assigning and supporting well qualified, trained and experienced teaching and educational support staff in appropriate and
sufficient numbers to provide high quality learning experiences for the students, specific to the programmes on offer

•

for their explicit and continuing targeted support for, and investment in, the professional growth of all members of the support staff as well as
the teaching staff

•

for ensuring all teaching and non-teaching staff undertake training that emphasizes how the UN Convention on the Rights of the Child are
applicable to them in their various roles within the school


for developing and implementing comprehensive and thorough
policies and procedures for adults to identify and report possible
abusive, or inappropriate, behavior, including an explicit
‘Whistleblower policy’, designated Child Protection Officer, and
written guidelines in easily accessible language for students,
parents and teachers



continuing to offer inclusive programming and multiple pathways
to cater for the diversity of students applying to the school



for augmenting IGCSE and GCSE offerings with the completion
of a personal project as well as non-examined offerings
including physical education, Learning for Life programme (L4L)
and the CAS programme

•

for structuring time for focused and guided conversations amongst faculty and amongst students to deepen shared understanding of
International Mindedness and the application of concepts related to intercultural learning in the classroom

•

for developing comprehensive, research-based policies and handbooks to support teachers in designing and delivering lessons that engage
learners and ensure that the planned learning outcomes may be achieved

•

for providing authentic leadership opportunities to students through participation in the School Council and the Self-Study process

Faculty:
•

for thoroughly investigating an inquiry-based curriculum design and appropriate instructional approaches in preparation for implementing the
IB MYP in 2019

•

for developing and implementing unit planning documents that incorporate explicit references to global citizenship in order to deepen intercultural
learning

•

for appointing and training 12 students as Digital Leaders to support development of digital citizenship in a variety of ways, in different contexts,
and with multiple audiences

•

the Learning for Life team and the Sports Leadership Programme for the comprehensive sequenced Learning for Life programme and
sports provisions so that students can learn skills, attributes and abilities and that are relevant to a student’s own personal development.
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the EAL, Guidance and Achievement, Individual Needs team for the development and implementation of comprehensive inclusion policies,
which are intended to provide guidance and support, so all students are able to succeed

•

for the development of a Learning Centre and the Individual Needs (IN) teachers for monitoring and supporting students with a range of diverse
needs

•

for the application of the Teaching and Learning Policy and the subsequent systematic analysis of evidence based on triangulation of data from
observations, student feedback and learning walks to inform decisions for overall curriculum plans

•

for implementing a variety of ways to dedicate time to analyzing lesson plans and revising instructional approaches in order to support students’
social, emotional, and physical growth and development

•

for recently revising the Admissions policy and procedures (2017) to better identify needs of EAP at admissions

•

for analysing individual exam questions and for applying the results of their inquiry to adjust curriculum delivery to better support student learning

•

for developing the online system that is beginning to encapsulate and convey an all-round picture of the individual’s learning experience and
growth at WIS, including academic and co-curricular activities (CAS)

•

for developing curricular units and daily lessons that integrate cultural contexts and global perspectives and idea

•

for developing the Dynasty system where students from different Year Groups take leadership roles and collaborate for enrichment events

•

for focusing on deepening the understanding and definition of International Mindedness so that classroom activities can provide richer opportunities
for students and connections can be explicitly made to school-wide initiatives and classroom practices that are currently in place

•

the Design Technology team for their focus that incorporates global citizenship values and connections to local contexts in the projects and
classroom activities so that students can extend and transfer their learning beyond the classroom


for implementing systems that support students with self- management
skills



EAP team for developing intentional methods for assessing BICS (Basic
Interpersonal Communication Skills) as well as CALP (Cognitive
Academic Language Proficiency) in order to identify wide discrepancies
and to plan to address student needs more effectively



The Vice Principals for Pre- and Post-16, the Deputy Head of IN and the
Career Team for developing a comprehensive, integrated approach that
begins during the Pre-16 years and helps students identify their own
interests and talents, develop and practice the skills they will need to
evaluate universities for best fit and to present themselves to the
universities, such as effective written CVs and personal essays and
interviewing tips and strategies



for developing and implementing well organized, compassionate, and
comprehensive programmes to support students and parents through
key transition points at WIS and to foster the development of skills so
that students might be more able to manage transitions beyond life at
WIS

•

for their ongoing commitment to personal and professional growth through active engagement with the WIS PRD process.

•

for maintaining a safe, secure, clean and healthy environment at the school

•

for the streamlining of data systems to support teaching, learning and operational needs

•

for their openness in building strong relationships with the parents and demonstration of genuine care and concern

•

for their considered approach to induction and transition processes for new students and their families

•

for establishing and sustaining relationships with projects and organizations thereby engendering a sense of longer-term commitment
and responsibility within the student body.

CIS/WASC REPORT
RECOMMENDATIONS TO CONSIDER DURING OUR SELF-STUDY
School Council and SLT
•

continue to raise awareness of the importance of the Guiding Statements in relation to all aspects of school life, as a key driver of
continuing school improvement

•

continue to monitor and evaluate the Guiding Statements to ensure they are relevant and applicable to all constituent groups

•

consider how the school can monitor and evaluate interactions between and among adults and students to ensure they are aligned with
the values within the UN Convention on the Rights of the Child, as well as with the Code of Ethics

•

consider broadening the feedback base to allow input from other members of the different constituencies to have an impact on the
school’s purpose and direction beyond completion of the biennial ESF Survey

•

implement a regular review process of school level processes and practices to continue to ensure the enrolled students are well
matched to the programmes on offer

•

considers ways to more explicitly emphasize to the wider school community that the Guiding Statements underpin the purpose and
direction of the school and drive its improvement cycle

•

further considers questions related to the definition, measurement and development of intercultural competencies within and across the
school community

•

develop and implement methods for evaluating the sequence and articulation between MYP and IGCSE/GCSE curriculum so that
student performance on IGCSE and GCSE exams will be enhanced and improved as intended

•

develop support staff department actions plans with those teams for incorporation in the School Development Plan and three-year
Strategic Vision

•

SLT considers how to strengthen explicit links between the PRD process and the school’s identified priorities to help inform the
continuous development of the school as well as the individual.

Faculty
•

collaborate to explicitly identify where global citizenship and intercultural learning are embedded in the curriculum so that they are able to

•

evaluate the impact of new initiatives and current programmes on student learning so that WIS is able to allocate resources

•

identify visible, measurable indicators for the Guiding Statements and determine how they will be assessed and reported

•

dedicate time to inquire and deepen understanding about the purpose and the implementation of FARM so that there is consistent

design methods to evaluate students’ development and progress toward these key concepts

appropriately and refine curricular approaches

implementation and coherent application of the system across the school
•

investigate and implement opportunities for younger students to assume formal leadership roles

•

staff and students further consider the WIS definition of Service

•

considers ways to further extend external partnerships and networks beyond service opportunities (e.g. to the world of work through parents
and alumni) to enrich the learning opportunities available to the students.
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STAKEHOLDER SURVEY
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As part of our self-study, we have undertaken a survey of our community’s perceptions to build on strengths and identify areas for further improvement.
433 parent responses were received with 75% of surveys completed. All students present on the day the survey was conducted have completed the
survey.

Stakeholders are unanimous that they understand our guiding statements and agree they include respect for diversity and influence the ethical basis
from which the school operates. They also agree the statements are informing our future direction. Students, Faculty and School Council feel they have
been invited to discuss and further understand them.
Ensuring more parents and support staff have ownership of these guiding statements will be our next priority.

The majority in all stakeholder groups agree West Island leadership is aligned with its Guiding Statements and these are used to inform decisions about
programmes and practices. They also agree school leaders have intercultural skills needed for our unique context. Similarly, that roles and
responsibilities for School Council, leadership and management are well defined and will provide continuity. The majority in all stakeholder groups agree
that the educational and financial plans of the school are communicated.

All stakeholders are unanimous that learners at West Island are well matched to their programmes and viewed as individuals. The majority of students
and parents are confident in the qualifications, knowledge and experience of staff who they believe to have good teaching skills. The majority agree our
school takes account of individual learning needs which are adequately supported, and our improvement is to provide further training for faculty on
extending the most able students. Transition is a point of strength and families and students feel well supported. Our next priority is to spend more time
identifying unique strengths of individuals before they are admitted to classes. The majority are satisfied with career guidance and counselling.

Stakeholders agree learning is interesting for students, the curriculum meets needs of learners and the majority of students believe their learning from
last year is helping them and their current classes are challenging. They also agree the curriculum promotes digital citizenship and that students are
taught to use IT effectively. Learners and parents agree that the school supports them academically, socially and emotionally. Our further improvement
is to develop more emotional learning support for our students.

The majority of students believe they understand expected learning outcomes and their assessment grades. They also believe they are usually
involved in their assessment and receive regular feedback. Majority of the parents similarly understand marks and grades given and the school
continuously assesses children’s progress. Stakeholders overwhelmingly agree students are enthusiastic about their learning, operate in a supportive
learning environment and are encouraged to express their views on learning and wellbeing. They also have opportunities to engage in service learning
and extra-curricular programmes that interest them, including environmental responsibility. The majority of students and parents agree that school
provides opportunities to learn through cultures different to their own and intercultural learning is experienced at the school. Our further improvement is
to draw on more local culture and student’s own language and culture to enrich learning and for our school to provide further resources related to the
language spoken at home.
Parents would like further help in knowing how to support their child’s language development.

The majority believe we manage parent relationships effectively and we can further improve our communications with home. More parents wanted
to be more involved to benefit the school and children’s learning.

There are high levels of satisfaction with site security, facilities available and cleanliness of school buildings. An area for improvement is the range of
options available from the eating areas.

Expectations for behaviour are well understood as are student and adults’ knowledge of child safeguarding policies. There is unanimous agreement that
young people feel and are safe both in school and on visits and trips, with adequate and effective emergency procedures in place.
Thank you for the feedback which we/will build into our next year’s school development plan.

Our school 2017-2018
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